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Principles of Grading

Principle #1:
Understanding Assessment

assess (v.)

carlyase, to fix the amount (of a tax fine ete )" from Anglo-French - from Medieval Latin

assessare "fix a tax upon,” originally frequentative of Latin assessus "a sitting by," past participle of

assidere/adsidere "to sit beside" (and thus to assist in the office of a judge), "sit with in counsel or

One job of the judge's assistant was to fix the amount of a fine or tax. Meaning "to estimate the value of
property for the purpose of taxing it" is from 1809; transferred sense of "to judge the value of" (a
person, idea, etc.) is from 1934. Related: Assessed; assessing.

Grades = Communication
[not compensation]




Students need to feel a\mWwe
between effort and success/reward.

N

Principle #2:
Use Best Practices in General

Grades should be. ..

* Reflective of academic achievement

* Connected to slandands

* Criterion, not notum refenenced (note. cunves ane a no-no)
A batance of Yses o asigaments

* Communicated in a tmely mannen

* Standands communicated to students beforetand

Tomlinson, Theory into Practice

|
We're
comparing
students to
standards, not
3 each other.

Formative: evaluated, not graded

Summative: evaluated and graded

Focus on mode (mest often) and J
median (the middle), not mean: ¥4



Principle #3:
Grades have a margin of error

All of this can happen...
* Poonlly writler dinectiond
* Student dicdn't andwer the question/s)

* Discnepancy between assessment and standand o task

* Too Uittle data was gathened - two few data points

Principle #4:
Take the time to write out your grading philosophy

Include:

* rubrics * weighting

« extra credit/re-do * late work

* classwork/homework * # of grades

* role/purpose of grading » differentiated work

Principle #5:
Grades should already be differentiated

Differentiated grading looks like this. ..
 Awane. & nequondive to dtudent diffenences

* Ude of preaddeddment

* Clean leanning outcomes

* Students know cndtenia for suceess

* Vanied forms. of assessment




Nuts & Bolts of Grading

Differentiated Work

How many
of you are
worried
you're
going to
hear this?

T o
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EVEN FAIR, MAN!

*See
Principle #1

We're only asking this question because we
don't understand the point of grading.

Life is never fair, and penfiaps i i
a;ood%fng,{m mod of ud that i i
not. - Odcarn Wilde

Stop
confusing

fmv with

"Thesame.”

Offer i
quality, e &

descriptive ke bl
feedback. j

e TS




ALLOW ME TO EXPLAIN THROUGH

INTERPRETIVE DANCE

XERT KA

Use Portfolios.

Student instructions
Loanr

When using compacted
instruction, enter the
preassessed grade & add
bonus points or add entry for

differentiated work. Use learning contracts.




The DAP Tool The DAP Tool

.6'mm (ﬂw ‘ASSeSS! ng Meaning of Performance Scale:
ﬂlﬂmﬂ@ 7&%&, é@dMé w D Ifff‘ ren t | ate d 6—PROFESSIONAL LEVEL: level expected from a professional in the content area

0 ) St u d e nt 5—ADVANCED LEVEL: level exceeds expectations of the standard
4—PROFICIENT LEVEL: level expected for meeting the standard
i 4 arnead. conlent. p ro d u cts 3-PROGRESSING LEVEL: level es toward the

2-NOVICE LEVEL: level initial and of standard
. Meam/ A Proto ment and Evai
d d I X . - 1—-NONPERFORMING LEVEL: level indicates no effort made to meet standard

0—NONPARTICIPATING LEVEL: level indicates nothing turned in

FIGURE 4.1. DAP Tool performance scale. Note. Adapted from Strategies for
Differentiating Instruction: Best Practices for the Classroom (2nd ed., p. 157),
by |. L. Roberts and T. F. Inman, 2009, Waco, TX: Prufrock Press. Copyright
©2009 by Prufrock Press. Adapted with permission.
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and Instruction (p. 36), by V. Spandel, 2005, Capyright 2005 by Allyn & Bacon.
Entire figure adapted, reprinted, and electronically repreduced from Creating
6 Recognizing Quality Rubrics ( p. 121), by . A. Arter and |. Chapphis, 2006,
Bostan, MA: Pearson Education. Copyright 2006 by Pearson Education. Adapted
with permission.
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BOARD GAME TIER 2—DAP TOOL BOARD GAME TIER 3—DAP TOOL
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Is the object of the game clear? Are the rules clearly written and

simple to follow? Do the rules include number of players, age level, PAMPHLET TIER 1—DAP TOOL
game setup, how to play, special considerations, ending the game,
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CONTENT
+ Content is accurate and thorough in detail ol1|2(3]a|5]|6
+ Product shows complex understanding and manipulation of vl2]3lals]s
content.
+ Product shows deep probing of content. o|1]2(3/4|5]6
. jon is best suited to the product. o|v/2(3]a|5]|6

Do/z’tlzeedtomeafémz%eg/wde

ot
T+ Content & accurate and complete.
|+ Content has depth and complexity of thought
[« Content & organized.

PRESENTATION

+ Tite cohances the pamphiet. Text highsghts
v i

active, Wiitod design
pleaseng 10 the eye
= The pamphlet s free from usage, punchuation, capita zation,
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REFLECTION

+ Reflections include connections to previous learning and ques-

conrenr | © FeneCHe Rkl BN of1|2|3]as|s
tions raised for future learning.

+ Reflections include improvements made over other times the

PRODUCT | product was created as well as suggestions for improvements
when creating the same product in a future learning experience.

« Reflections include analysis of self as a learner, including effort,
work habits, and thought processes.
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LEARNING

Leanning Styles don't exist, but & does keep & bvely. 4o
undenaland it's not neunodcience, bul it's okay to add vaniely.

Howard Gardner: ‘Multiple
intelligences’ are not ‘learning
styles’

By Valerie Strauss B i e
i The fields of psychology and edueation were
HOWARD

GARDNE revolutionized 30 years ago when the now world-

renowned psychologist Howard Gardner published
his 1983 book Frames of Mind: The Theory of

Multiple Multiple Intelligene
Intelligences

. "which detailed 0 new model

of human intelligence that went beyond the

C/‘Led[fl/[lz& “ f/z[z',é% - wding the Tonnance tratls defines it betten.

CREATIVITY

HE

« Originality is expressed in relation to the content. |u | 1 | 2 | 3 l 4
[ol1]a]s]a

« QOriginality is expressed in relation to the presentation.
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Corndent dection & always too vague for my ladle, 40 db youts otwn.

CONTENT
+ Content is accurate and complete. o|1|2]|3|4|5]|6
+ Content has depth and complexity of thought. o|l1|2]|3|4]|5]|6
« Content is organized. of1[2[3]4]5]6
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