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Working Beyond Common Core Standards

“I remember how I used Hands-On Equations® to go beyond the core standards and
teach algebraic thinking to my 5th grade students. I particularly liked how the students

ey
used the new mathematical notation for ‘the opposite of x°, namely x (called ‘star’), ;—-h. =

and represented by the white pawn, to solve equations such as 2x = x + 6. AN

By adding a blue pawn, or x, to each side, the blue pawn and the white pawn on W e

the right side can be removed from the balance scale since x + x = 0. Magic!
You are left with 3x =6, and x =2, x = -2, check: 4 =4.”

-Grant Zimmerman, Senior Education Consultant with Knowledge Network Solutions.
See the full blog online at Digital Learning Environments.

www.horenson.com

Your students will LOVE solvmg equations such as 4x + -- 3x + 9 and 2(3x + 1) 2x+ 10

®Hands-0n Equations® Go to Hands-On Equations® Algebra on

. YouTube to see a demo by 8-year-old Eric.
Borenson and Associates, Inc. Visit our exhibit booth and attend our
P.0. Box 3328 sessions at the NCTM Annual Meeting.
Allentown, PA 18106

Enter our raffle to win a free class set!
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FROM THEEDITOR

by Krystal Goree, Ph.D.

e Texas Association for the Gifted and Talented annual
contributors—individuals who have a distincbnference is just around the corner! is issde&dfiPO
passion for gifted kids and who are willing fieatures articles written by four of the presenters who will
invest their time, talent, and energy to furthbe featured at the conference, providing readers with a
the eld and provide meaningful educationghmple of the quality professional development o ered at
opportunities for every child. In my mind anthis gathering of advocates for gifted children. Carolyn
heart, this is a special group and, to be a part ofGbi shares her thoughts on the importance of prepar
group, one cannot be “faint of heart.” In the areaimd students for the future in an article titled “Building
educational research, those who study gifted are few€andections: Developing 21st Century Self-Management
far between. In the schools, there is oftentimes onlySkilis for Gifted Students.” John Delandtsheer, author of
educator who has expertise in gifted education at a dagmaward winning publicatidfaking All Kids Smarter
pus, if any. Relatively speaking, we are a small groug2iliy, speaks to the positive instructional practices he
the population we serve. is means that those of us witsserves in schools and o ers tips for enhancing class
are dedicated to ensuring that the academic and a eative experiences for kidsa Van Gemert addresses the
needs of gifted children are e ectively addressed mustrtance of gifted kids making connections in their
build connections and support one another to accomphsinld, noting the signi cance of these connections in
the goals we set. helping children feel comfortable and con dent as they

interact with others and adapt to their environment.
Networking in today’s world is more multifaceted th&¥rapping up the issuBy. Susan Johnsen, along with
ever before. e Internet and social media o er venues ®onia Parker, provides a thorough review of the research
connecting and sharing information that we have neretwice-exceptional students and highlights the-impor
experienced, presenting exciting opportunities to lgante of gifted and special educators working together
and interact; however, these methods of communicatoansure that the needs of this special population are
do not match the personal interaction we experienceaaftitessed through a spirit of cooperation.
relationships we build when we meet face to face. For this
reason, | encourage educators and parents to attend hope you will join us as at the Texas Association for the
ferences that feature researchers and practitioners {@ittezl and Talented annual conference! It will provide a
eld. To me, itis extremely rejuvenating to be surroundeohderful opportunity to meet and visit with the world-
by those who encounter the same or similar challemgasywned authors featured in this issiEbfPOalong
have experienced like feelings of accomplishment wiithhmany other outstanding presenters. We can all build
kids, have ideas that | look forward to implementiegnnections as we celebrate gifted kids and learn from
and share my dreams. one another!
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TAM S OPENED THE

DOOR TO MY FUTURE
IN RESEARCH

At TAMS, with the help of Dr. William Acree Jr.,

| ran my own research project within the University
North Texas’ analytical chemistry team. My researc
determined the toxicity of pharmaceuticals to aque
environments and shows the prescription drugs
that need tougher disposal regulations and should
the highest priority for clean-up efforts. As part of
Dr. Acree’s team, | also worked on group research
have co-written six published papers.”

— AmaNDA QuAy

SEMENS SEMI-FINALIST
2012 BrRRY M. GOLDWATER SCHOLAR
TAMS SUMMER RESEARCH SCHOLARSHIP RECIPIENT

UNT's Texas Academy of Mathematics and
Science — the nation’s rst accelerated
residential program for gifted teens who take
university courses to complete their rst two
years of college while earning high school
diplomas — has launched many promising
research careers for exceptionally talented
students like Amanda Quay.

O
------

-~

--fams.unt.edu

_ Agreenlight togreatness:



BUILDING
CONNECTIONS

by Lynette Breedlove, Ph.D.

I TAGT
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ence! People everywhere talking about bright, amazing kids

conference, it was at the suggestion of the teaghdrthe di erence they were making for those kids! | was
across the hall. She thought | might enjoy gifteaoked.

education and recommended | start by getting

the required training. | negotiated with my{rine second year, | went to the TAGT conference to learn
cipal to attend the conference. What an exp&ow to di erentiate. While | understood the reasons to

do it, I had no idea where to start or how to manage the
practical pieces like grading and grouping. | went through
the conference program and only attended sessions in the
di erentiating curriculum strand. ose sessions were pre
sented by some of the biggest experts in gifted education
like Susan Winebrenner and Bertie Kingore. Some were
presented by teachers sharing their experiences. | left with
my guestions answered, ready to try again.

Each year I've come back to the TAGT conference and left
with questions answered, renewed to advocate for gifted
students again. I've gone from attendee to presenter to
board member, each year building new connections and
reinforcing relationships with other educators passion
ate about gifted kids. And to think it all started with the
teacher across the hall suggesting | get some training in
gifted education!

We make di erences in people’s lives every day in little
ways through the connections we make. As teachers, we
do that for children every day. We can do it as colleagues,
too. TAGT allows me to learn from others and to share
with others. It allows me to do what the teacher across the
hall did for me.

Find a way to join me at the TAGT annual conference this
year so we can build connections with you, sharing and
learning from one another to inspire those amazing kids.
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organization, and study skills. All aciige them to make decisions that help

TAGT conferenceBuilding these self-management strategies baid on these strengths!

Connectionss rich in mean and should be taught to gifted students However, there is a delicate bal

ing for gifted students living,since many of them lack self-manag@ce between pointing out strengths

learning, and working in thement skills. One reason is that thegn one hand and, on the other hand,

21st century. Functioning often progress successfully throughving gifted kids get the message that
well in teams and groups, connethe early years of school without beiigey are so much smarter or better
ing meaningfully with others bothchallenged or putting forth much e ortthan anyone else! A graduation speech
digitally and personally, and learAs a result, some gifted students failgiven by David McCullough Jr. in
ing from print and Internet sourceslevelop the self-management skills tlaine 2012 at Wellesley High School in
as well as from one’s teachers, pareotiser students usually master (Siegléellesley, MA, emphasized that kids
and friends are important 21st centuificCoach, 2005). is article explores who grow up getting too many awards,
skills. In the same way, connectirgpme of these skills and gives sugtgiephies, and accolades (as gifted stu
one’s own work habits and lifestylgons as to how to help gifted learners

to the skills needed to do critical andhaster them.
by Carolyn Coll

creative thinking along with rigorous

for G \ dents often do) should realize that they

arenotspecial! He adds, “We have of
SELF-CONFIDENCE late, we Americans, to our detriment,
work are essential for success in the Self-con dence is built when stucome to love accolades more than
21st century. dents realize that their own decisiongenuine achievement” (McCullough,
and actions a ect the outcomes &012).
their lives. In other words, self-con One strategy that may help as we
SELF'MANAGEMENT dence grows when they recognizey to enhance self-con dence while
SKILLS: AN OVERVIEW that success doesnt come simply gt giving our gifted kids undue
Perhaps the most basic and-oveinance or because someone was “justise and unearned accolades is to
arching of all 21st century skills is séifeky.” It comes through making wisenake sure they are connected to other
management. It includes developimtecisions about choices in life. Fgifted students and are exposed to the
self-con dence, self-reliance, respanany gifted students, self-con denogork and thinking of such students
sibility, and independence. It alsincreases when we point out and heiptheir school, region, state, and even
encompasses persistence and e tem identify their own positive qualinationally and internationally. is
goal setting, time management arteés, interests, and abilities and ercowtises the benchmark when they see
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the work of others in academic fairspmetimes call such parents “helicop | often think of this as a “monitor-
contests, and competitions whether ter parents,” and we could also say thgur-mouth” strategy. In other words,
person or via the Internet. When eonare teaching their children lifelongve need to be careful in the feedback
peting and learning on a wider stagiependence. we give to gifted students and be con
many gifted students nd their self- For years | have advocated gettisgious of how often we praise them
con dence increasing as they aecond of the “Parents-to-the-Rescue® sylior their e ort, persistence, and hard
plish higher and higher goals! drome where parents regularly bringork rather than telling them how
forgotten lunchboxes, notebookgjfted or intelligent they are. Gifted
backpacks, and signed agenda boakadents who have been constantly
INDEPENDENCE AND to school for their children. | promotepraised about their intelligence and
RESPONSIBILITY allowing rescuing to a minimal exterguccess generally pick the easiest activ
Two self-management skills-taln the lowest grades, then weanirniges and projects to do in school, and
ing responsibility and developingids from this dependence quickly aghen faced with failure, tend to give
independence, go hand-in-hand. ethey advance through the grade leveis. ose praised for persistence and
optimal way for these to develop is Writer Nancy Gibbs describes a “new ort are more successful in the long
tandem with one another. Studentsevolution under way, one aimed atin as they tend to choose more-chal
who are adept at building 21st-cerolling back the almost comical evdenging assignments and classes and
tury connections innately link the twgprotectiveness and overinvestmemy harder in the face of failure and
Each year they are a bit more indepeh moms and dads...[where] less $&tbacks. is may go a long way in
dent and at the same time take onmore; hovering is dangerous; failuteelping them deal with the inevitable
bit more responsibility. Such students fruitful” (Gibbs, 2009, p. 1, para 4)challenges of life.
build important self-managemeniVhen this happens, the skills of both
skills that will bene t them through independence and responsibility can
out their lives (Coil, 2004). develop and ourish. GOAL SETTING
On the other hand, other gifted An essential 21st century skill is
students demonstrate a great de the ability to set goals and then work
of independence but little sense o ERSISTENCE AND EI:FORTtoward them. In an age of instant
responsibility. ey do not manage In her bookMindset: e New everything, many gifted kids simply
their time well or appropriately priPsychology of Suc@z®l Dweck assume they can dream big dreams
oritize the time needed to do theiexplains that a person’s mindset cand somehow they will happen. Fewer
schoolwork and homework. ey profoundly in uence behavior. Shestudents appreciate that the way to
might stay up until midnight playinghas discovered that people widd realize their dreams is to set goals
a video game or texting friends andindsetbelieve that their achieveand then work toward them. Learning
then panic because they have net ments are based on innate abiliti@gys to build the connections between
ished the school assignment they&s a result, they are less likely to tateeams and goals and then between
had 2 weeks to work on! ey often on challenges and are more afraidlohg-term goals and short-term goals
blame others when they do not eorfailure. People witgrowth mindsetsis crucial for success in school and in
plete required tasks or work at hommelieve that they can learn, chandjée. We can assist gifted children by
or at school. ese students rarely takend develop needed skills. ey arehelping them set realistic goals then
responsibility for their own actions. better equipped to handle inevitable ering suggestions of ways to achieve
Another equally negative pattersetbacks and know that hard workese goals. ese do not need to be
is the gifted student who demonstratesin help them accomplish their goalke same for each child or even for
no independence. His or her paren{Bweck, 2006). each gifted child. Give prompt feed
monitor homework assignments is suggests that we should think back when assessing progress toward
and other activities constantly. eytwice about praising gifted kids fogoals, focusing on growth and not on
schedule every minute of every dhging “smart” or “talented” since thifiow far behind or ahead one gifted
for their child, thereby never aHownay foster axed mindsetlnstead, student is compared with others.
ing any independence to develop. isif we praise them for their e orts, Because today’s kids are accus
child may not know when his assigacknowledging their persistence andmed to everything being done
ments are due, but his parents knoward work, we will support the devehstantaneously, it is hard for some of
An extreme example of this is parerdpment of ayrowth mindsetbetter them to understand how the process
who e-mail college professors to ndquipping them to learn and persisif goal setting works, particularly set
out their children’s assignments. Wa times of disappointment and failurging a long-term goal and then accom
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plishing a series of short-term goals to their large or long-term goals are
achieve it. | have had success in using and then set smaller, short-term
sports analogies as a means of showinggoals that will help them accom
students how goal setting works. Some plish their nal objective.

of the analogies | use are as follows Listen to the referedn any

(Coil, 2004):

* Have several game plans not
just one.In the world of sports,
all good coaches have more than
one game plan. When a play or

strategy does not work as planned,

a good coach will immediately
switch to another. In setting goals
for school or for life, gifted
kids should never be- x
ated on just one goal or
one way to do something.
Instead, they should have
at least two additional
alternatives in case the
rst attempt at reaching
the goal does not work.

scale, gifted kids shoul

have several goals, not just |Ong-term goals and

one. Some gifted children

have an intense interest in Sho rt—te 'm

just one goal or passion

area. ey are likely o crycial for success In
school and in life.

say that if they cannot do
that one particular thing,
they do not want to do

anything else. While such
focused interest is a typi
cal characteristic of giftedness,
adults should encourage not only

several ways to reach a particular
goal but also having several goals
in case the preferred one does not
materialize.

« Work toward small goals to
reach larger goal§ootball is my
favorite example to use with this
analogy. Players strive for a rst
down, then another and another
until a touchdown is scored.
Several touchdowns may win a
game, and winning many games
may get a team to the Super Bowk
is never happens all at once but
over many individual plays, scores,
and games. In the same way, stu
dents need to think through what

sport, there is someone (usually
called the referee or umpire) who
knows the rules, enforces them,
and gives teams and individual
players guidelines in terms of
what they should be doing. In the

same way, when gifted children

win. At the same time, he would
also know his personal best time
for any given event and would
strive to beat whatever that time
is. is analogy contains a pew
erful message for gifted students!
No matter how well they do
compared to others of the same
age and grade, perhaps the most
important task is to have them set
goals and then measure progress
using their personal best as the

Learning ways to
build the connections
between dreams and
Furthermore, on abroadef0AIS  and then between

set goals but have no guidance as benchmark.

TIME MANAGEMENT
AND ORGANIZATION

Many of us who have
worked with gifted students
over a number of years real
ize the value of differenti
ated instruction for gifted
learners. Yet one of the major
skills needed to be a success
ful learner in a di erentiated
classroom is skill in time man
agement and organization.
Especially when di erentia
tion involves learning con
tracts, independent study, or
completing alternate activities
in a compactor, students need
to be responsible for organiz
ing and keeping track of their
to how to accomplish them, ancown work. In a di erentiated class
no knowledge of the proceduresyom where everyone does not have
rules, or policies that might helghe same assignment and where due
them reach their goals, they neathtes may be di erent for each student,
a well-informed adult to helptime management skills are essential.
them along the way. SometimesAssigning di erentiated independent
teacher, parent, or coach assumesrk is an excellent way to teach and
this role. At other times, it mayhave students practice organization
happen when one student €omnd time management skills, but we
nects with another student orcannot assume all gifted students have
group of students and learns frorauch skills (Coil, 2007)!
them. For young gifted students, What, then, is the best way to
an older gifted student or mentoteach these skills and connect them to
might take this responsibility. the work gifted students are required
Strive to beat your personal bestto do at school? | suggest making a
In many individual sports, one ofist of traits of a disorganized-stu
the goals is to beat one’s persorddnt, then using it as a checklist for
best. A swimmer on a swim teamtudents. Each item on the list should
for example, wants his team tmmdicate a separate organizational skKill.

goals is

TEXAS ASSOCIATION FOR THE GIFTEDAND TALENTED
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ORGANIZATION CHECKLIST

Directions: Mark a check under Yes or No to indicate how organized this student is.

Name of student:

No Yes

_ 1. There are things in his/her locker, backpack, desk or cubb y that haven't been looked
at in a month or more.

_ 2. At home, she/he has a pile of books, comic books, magazines or vi deos that have
been recorded that she/he hasn’t read or seen yet but is going to do some day.

_ 3. This student never writes down assignments because he/  she thinks he/she can
remember everything that is important.

_ 4. He/she forgets about long-range assignments untilit’ s too late to do a good job on
them.

_ 5. This student’s parents keep track of his/her schedule of af  ter-school activities, and
the student just does whatever they tell him/her to do.

o 6. Once a week or more, this student leaves at home at least one of the f ollowing:
materials needed for class, homework, notes that should be signed, agen da books,
etc.

- 7. This student has a hard time keeping track of his/her keys, gl  asses, purse, wallet,
jacket, shoes, hat or other things he/she can't leave home or school withou t.

_ 8. This student has trouble remembering important dates li ke anniversaries, birthdays,
class eld trips, test dates, etc.

_ 9. When this student starts on an assignment or project, he/sh e has a hard time com -
pleting it because of getting distracted easily.

L 10. This student is very disorganized but is motivated to lear n organizational skills.

___ ___ Totals

SCORING
10,9 o0r8 Yes—This student has major problems with organization!
7o0r6 Yes—This student needs to develop additional organizational sk ills.
5,40r3 Yes—This student has good organizational skills but can stillimp  rove.
2,10r0 Yes—This student has excellent organizational skills!

Used with permission from Pieces of Learning, www.pieceso earning.com.

An Organizational Checklist | have RESEARCH SKILLS: an age of “Information Glut,” gifted

developed is above (Coil, 2009). CONNECTING AND learners, particularly those who do
is checklist helps to pinpoint EVALUATING INFORMATION lots of work independently, need to

areas where students need assistance il once had a gifted student saJ€veloP Sk:c”S in(;;sing gndte\:a:juatin%
) ) “ . : resources for independent study an

becoming more organized. If you Iooi% rrlle, o th(!ls'fl'nformart]IOT o jndependent IearniEg Some stu)(;ents
. ternet, and if it's on the Interne :

at the items a student marks “Yes,” 6 emn ' : ; .

il hich ®% Yithas to be true!” is was 10 yearsmay be happy simply cutting and-past

will see which areas are organizatioligl, vy hope is that all students afgg paragraphs from di erent sources.

problems for a particular student anfow more savvy information consunis is de nitely not what we want
can then begin working on them. ers than this student was in 2002. Ibecause no critical or analytical think

12 Tempo ¢ VoL. XXXII, Nb. 3, 2012



ing is involved! Others may want t®VDs, and TV), they are more ablénternet, print sources, social media,
connect and analyze information frorto make the connections necessarydovarious types of videos or pictures.
a variety of sources but do not hawamalyze and interpret their informatiorstudents have to learn to examine all
the skills to organize the information  On the other hand, when digitalof the evidence, dig deeper, and look
or to be critical information consuminformation is about an unfamiliarat many sources before coming to the
ers. Yet such skills are crucial in thepic, comes in a vacuum, or is nohost logical conclusions they can.
Information Age. connected to other ideas and experi
More than ever before, we neeences, incorrect, unreliable or biased
to teach our students about the reiiformation is more likely to be taken STUDY SKILLS
ability and validity of sources. Wheas truth. Much of what our students Many gifted students need to
almost all sources came in hardcopyyrently read and hear, particulariynprove their academic habits and
were edited by a professional editon the Internet, expresses some tygevelop better study skills. ey often
and originated from reputable pulof a bias. Bias exists when a writertmeeze through the early years of ele
lishers, reliability was not as much speaker uses a selection of facts (whilentary school putting forth little
a problem. However, with the adverdmitting others), choice of words, tone, ort to study. e end result is that
of websites, social media, blogs, seifd point of view to convey a particthey do not develop study skills nor
publishing, YouTube, and the likdar feeling, attitude, or opinion towardhe self-discipline and tenacity that
this has changed. Today, anyone withe subject. usually accompany them. At some
personal agenda, a cause to advocateAt the same time, the Internet ipoint in every student’s life, however,
for, a strong opinion, or somethingncreasingly becoming the rst andhe time comes when he or she does
to complain or disagree about capreferred source of information fonot know the material being taught
do so over the Internet with a look afnany of us; most certainly this is thand can no longer breeze through.
authority. Lots of bad, incorrect, anaase for the majority of gifted students.suddenly becomes apparent that
misinformed information is out there  Unquestionably, we can no longestudying is a necessity in order to do
and available, for we live in an age assume that their information is goingell.
which anyone can be an author, a&n come solely from the textbooks they Building connections among the
actor, a self-appointed expert, or ae issued and the encyclopedias in thieerent areas of content being taught
publisher of their own work. school library! and between concepts within each
Students must be taught to-dis It is often di cult for students subject is an important study skill.
criminate and recognize reliable arid judge how reliable their sources @ generally leads to deeper under
valid versus poor sources of infermaformation are. To develop this 21sttanding and not just rote learning in
tion. Information cannot be readcentury skill, learning to detect biasrder to pass the test. Other skills we
ily understood without evaluatingand propaganda and connect variousually think of as study skills include:
its source and placing it in contexsources of information together, giftede Memorization technigues
When researching appropriately; stearners need to collaborate with one Paraphrasing main ideas
dents will gather information from aanother and with their teachers, media Categorizing information
wide variety of di erent sources, eritspecialists, and outside professionabs.Previewing written material
cally evaluate it, and then connect &y must learn to compare and con < Outlining
to create a nished product. In doingrast information about the same topice Note-taking skills
so, they must learn to use both-crifrom a variety of di erent sources. e« Listening skills
cal and creative thinking skills. ey | sometimes use a Crime Scene Building vocabulary
must analyze, synthesize, and evahvestigation (CSI) analogy with
ate the information they gather andifted kids. Many popular foren Identifying the specific study
develop the ability to understandic investigation shows on TV hawkills that need to be built, enhanced,
appraise, and integrate informatiooharacters looking carefully at eand improved for each individuatstu
from a wide variety of sources. dence, some of which is contradictodent is extremely important. Even our
When information from the evidence. ey have to examine ithighest achievers usually have targeted
Internet reinforces students’ knowdlosely to discover the truth. Often thetudy skills that need to be further
edge from past experiences andfonth is not the most obvious answeteveloped.
from ideas and facts they have obtained contained in the rst clue. ey
from other sources (e.g., books, teaabually have to dig deeper and nd
ers, magazines, newspapers, CDs, cout more. e same is true for doing CONCLUDING THOUGHTS
mercially-produced computer softwamegsearch, whether one is using the In this article | have highlighted

TEXAS ASSOCIATION FOR THE GIFTEDAND TALENTED 13



AN ACHIEVER RUBRIC
Look at the rubric below. Where would you score today? Try using this rubric
often as you work to become an achiever.

Criteria:

Self-Con dence

Not So Hot
I know I'll just be
a failure so | don’t even

try.

Working On It
I think | have some
strengths, and | try not
to get discouraged
when | fail at
something.

Almost There

| learn from my failures.

My parents and friends
have con dence in
me.

You're an Achiever
I know | will do well in
anything | try. | look
forward to learning
from my mistakes and |
never give up.

| don'’t set any goals. |
hope I'll be lucky and
win the lottery one day.

| set goals for the week
or grading period in at
least one subject.

| have short-term and
long-term goals and
check regularly to see

| set goals regularly
and have a plan for
meeting my goals. |

ol ey how I'm doing. plan backward for
short- and long-term
goals.

| don’t care what I'm interested in | try very hard even | have lots of interests
happens to me in learning a few things. | when things are and am excited about
Motivation school or in the rest of have to be motivated dif cult. My friends and learning. | put forth the

my life.

by others to get my
work done.

family encourage me.
Sometimes I'm a bit
lazy.

most effort when the
task is dif cult.

Organizational Skills

| am totally
disorganized! |

can’'t remember my
assignments and | lose
everything.

Sometimes | write
down my assignments,
and | get most things
done although |
procrastinate a lot.

| am organized, get all
my homework done,
but never have time to
do things | enjoy.

My schoolwork,
homework, and life
outside of school are in
order. | plan long-range
assignments and have
time to have fun, too.

Study Skills

I never study and really
don’t know how to
begin.

Sometimes | study, but
it's almost always at
the last minute.

| get all my homework
done. | know how to
do a research paper
and how to memorize
things for a test.

| have excellent study
skills. | know how to
research, take notes,
and memorize new
information. | am always
prepared for tests.

Used with permission from Pieces of Learning, www.pieceso earning.com.

a number of self-management skills

essential for success in the 21st L ¢

tury. Many gifted learners will have
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Since retiring and writing my gifted and talented education in the
book,Making All Kids Smartélam town of Lompoc, which is located
able to visit a variety of schools andn the central coast of California.
classrooms to provide sta developVhile there, one of the participants
ment training to teachers. During thein the training invited me to visit
course of my training sessions, | hatke Cabrillo High School Aquarium.
frequent opportunities to observe stMvhat an experience! As Chris, a
dents and teachers at wétkcently, high school science teacher, walked
| was providing teacher training forme through the beautiful aquarium
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facility, his enthusiasm was simplome of the successful programs and BRAIN-COMPATIBLE
infectious. is young man proudly practices | see in my travels. ere TEACHING

showed me the movie theatre thare some wonderful educational | pave spent more than 20
was built to resemble a Iighthousgxperiences that happen for OYEars reading studies and books
the complex water ltration Sysgifted students every day. You &lhout brain research. Leslie Hart's
tems, the exquisite murals, and, fhve examples of how the needstfok of the 19808uman Brain
course, the sea life in large aqugjitied and high-ability students arand Human Learningtarted me
ums and touch-tanks. is all is peing addressed in unique and on the road to understanding how
partof a public high school campus — A — the brain works and especially how
that supports the marine biolo brain research can result in brain-
currlculum. € students manag compatible classrooms. | have
the aquarium, conduct the tours; seen teachers all over California
take care of the tanks, and seryg embrace these strategies, realizing
as curators for various a$p?Ct, that students learn more when
this giant undertaking. Chris is g \ they are presented information in

: , | amanner consistent with how the
who had been instrumental in the > brain functions. As more books

and articles appear about the
brain, |1 witness teachers shar
| ing this information with their

| students.

o/ As teachers share more research
,/ with their classes about how the

' brain processes information, |
’ﬁ) have seen students become more
S Need 1o lake — aware that they are tbaptains
more about what is “right” with \\— 2\ A of their own brainSome students
education. is unique aguarium even practice brain exercises to
and everything it means to the towrelevant ways. Let us not forget '[hﬁ.b|p increase their concentration
of Lompoc, to the high school, toour primary focus and concern iand attention. With guidance,
the students, and to Chris deservpgviding students with a qualitystudents can become aware of how
to be recognized. ere are othereducation. | believe we are doing they learn best and understand that
amazing things going on in schoo|see examples every day in my hofrard work has its rewards.

across this nation that deserve to Bgyte of California, and I'm sure you | often remind students that

ect. After completing college;
he returned to his community tq
share the joy and excitement|H
marine biology with a new gel
eration of high school students. *}

Observing this incredible aguar)

highlighted. We just need to do &ge them in Texas as well. nobody cares how smart we are;
better job of sharing our successes. they only care about what we do
with the intelligence we have been

THREE PREMISES given. | am grati ed to witness a

LET'S TALK ABOUT e ) :
WHAT'S GOOD In my work with teachers, 1Shiftin many students’ perceptions
and transitions from helplessness

. mphasize three basic premises :
Most books, articles, andel_TeaCh students in a manndP that of self-reliance. When |
ear students say to their teachers

media reports tend to emphasize
what is wrong with public educa . . hat they want to do it themselves
tion. | suppose books that speak tg processes information. ithout help, I have to smile. Our

the topic of what is right with edu 2-Encourage a larger group c\ﬁ/ext goal is to help parents under
cation don't sell. At any rate, itis Students to use strategies pigand that whenever they are doing
very di cult to nd much in print viously reserved for only OUfneir child’s work for them, it robs

nowadays that has anything good gifted and smartest. their child of dendrite growth.

to say about the hard work and3.Ensure that creativity, acasometimes parents need to be
achievements of students, teachers,demic rigor, and critical think reminded that the best help they
and administrators. ing are part of each studentsan give is in the form of encour

In this article, | will be sharing  dailyeducational experience. agement, rather than taking over

consistent with how the braiq
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the assignment or the project. Onaenderstand that not all students articulated sequential lesson based
| asked a father, “What grade didilling to take the responsibility foupon a standard. is is essential
you get on your son’s Science F#ieir own learning. Of course, | anto student learning. Teachers are at
project?” He responded, “A minugivare that not all students and pé#neir best when they can explain
before he realized the implicatioaents give a hoot about school. Btihe content clearly and design a
of my question. as | have said to high school ameell-constructed learning experi
middle school students for yearsgence for their students. We may be

WHOEVER DOES THE ~ Someone has to do the menial f‘;gsstéder';’eegcﬂgtr'socvﬂgh;rgot‘;"e’ t?e“rt N
WORK GETS SMARTER tasks in our society; not everyone

o f the basi . fneeds to go to college. It's oftenW.hat they do because of it. Our
ne of the basic premises o about perseverance and not aboulglfted students bene t greatly from

brain research is the simple idea a lesson presented sequentially and

that whoever does the work getsmtelllgence. You decide. Do the clearly. So do all students.

smarter. If parents or teachers defSsigned work or dont. Its up to

. . I will help you if you don't
all the work, they will get smarter. you .
If the kids do th{:' WOI‘?( they are understand. | know you cando it K|DS CAN'T LEARN WHEN

the ones who will get smarter. Isn’tanoI | won't give up on you. But THEY ARE AFRAID

that the goal of schools? Whateveyhﬁ%g:fg;?un?ttgg gf;stgfogvrﬁtg Students don't learn when they
a teacher can do to place the bu that students WEO want to learn are &€ alienated, feel stupid, fear fail
den of work on the shoulders of the . ure, or are embarrassed. Since fear
students, the better! | see more and® preventeq from doing so. ere is a major inhibitor to the brain’s
more classrooms organized with the'© @ lot O.f .JObS out there. Some ability to learn, | am very proud
students being responsible for man;fequ're, critical thinking, S?me of the position many school boards
of the tasks that teachers used to déj!om' Its basically up to yout are taking related to intellectual as
designing bulletin boards around It took me many decades tavell as social and physical bullying.
content, grading papers and quizalize that | am ndaptain of | see strides being made to create
zes, organizing paperwork, cledine Worltl refuse to hold teacherstudent networks and cultures
ing, etc. It has been enlighteningesponsible for the choices studemtbere it is the norm for students
to observe lessons being taughtropke. at's why | am pleased toto stand up for classmates who are
students using the same fransee teachers place the respendiging bullied or harassédhear
work for lesson planning that théy for learning squarely on thestories from teachers where kids
teacher normally uses. My own s@tudents. | am even more pleasstbpped bullies in their tracks by
was given an opportunity to teacto see how many students willingimply intervening on behalf of the
a science lesson. His grade on thed eagerly take the opportunitgtudent who was being mistreated.
lesson was based upon how well toshbecome more responsible. Sineg is a terri ¢ sign. | believe in
classmates did on the quiz he deachers need to be outstanditige adage, “You are your brother’s
ated. You can bet he taught to theresenters and explainers, | akeeper.” Teachers and administra
test on that lesson! excited to see the emphasis betogs are on the right tradkle are

| am enough of a realist tgplaced on how to deliver a clearfddressing it head on in America.

TAGT thanks the followi of
the 2012-2013 Corporate Pa m
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| also see a shift from competireate visuals related to that cactademic learning. During these
tion to cooperation in schools antent. Because our school servedry di cult nancial times, many
classrooms. | witness teachers les/a demonstration site for braisehool districts still attempt to
ing serious conversations with soraempatible teaching and learningrovide a balanced instructional
of our gifted students about thesge had many visitors. As these vsibgram by nding ways to fund
students’ intolerance and impéors entered classrooms, they weéhe arts. Often music, art, drama,
tience with those of lesser abilitissimediately greeted by a studeand dance are supported through
Being gifted is no excuse for beirpcent, given a tour of the roondonations from parents and the
impolite. In Merrill Harmin’s book, and provided with an explanatiomommunity. In Palm Desert, CA
Inspiring Active Learnihg empha of what was happening. one middle school has a steel drum
sizes DESCA, an acronym that Mariposa Elementary is alsoorps that is so professional, they are
encourages a less competitive aarbwn for its botanical gardens thatsked to perform all over Southern
a more compassionate classroame entirely maintained by the-stCalifornia. e drama students at a
atmosphere (Dignity, Energy, Setfents. Students learn how to prurnt@gh school in Northern California
Management, Community, andhe topiaries, dead-head owerspompete in a state Shakespeare com
Awareness)see schools embracingultivate and fertilize the soil, pulpetition. Districts and school boards
a more community-based approaeteeds, and plant new vegetati@hould be commended for support
to classrooms and schools wheeegardens have been designethg the arts. We know students-ben
students are helping each otharound speci c curricular themes t cognitively from participating in
learn, rather than criticizing stuand include a desert oasis, an Asthe visual and performing arts. We
dents who don't grasp a concejgiarden, many raised vegetable bedsp know that there is a correlation
Students are more productive whexs well as a Shakespeare garddmetaveen music and mathematics.
they feel connected to others in thirassic Park garden, a bird aRdr example, singing and playing a
classroom. Teachers are workibgtter y sanctuary, a nature traimusical instrument has been proven
hard to create a classroom atntbat features native plants, andta have a positive impact on under
sphere where students aren't afrai@lifornia historic timeline garderstanding mathematidtstakes a lot
of being wrong or of looking stupidere are water features in mostof planning and nancial juggling
in front of classmates. No one liked the gardens, such as waterfatibs,nd the money, but many dis
to be embarrassed. streams, and ponds. e desertricts are keeping their music, art,
oasis waterfall was built by ownd drama programs a oat.
ACTIVE LEARNING glft_ed stude_nts as an after-sphool

project. While adults supervised,

| am excited to see more actitbe students did the installation | = SFPILLOVER EFFECT
learning in classrooms. Kids seemork. e gardens are an extension e rsttime | came across the
to be talking more, sharing moref the classrooms. For example, tterm spillover e eetas in an arti
doingmore. Teachers seem to hegetable gardens provide healitlg written by Dr. Sandra Kaplan,
talking lesslf learning primar snacks and tasty salads for studeatprofessor at the University of
ily takes place during the “outo enjoy. e topiaries re ect char Southern California (USC). She
put” phase of instruction, then itacters from children’s literatureitesevidence that supports the
logically follows that students leare Shakespeare garden containpractice of providing strategies for
best when they are eithaiking plants and owers mentioned irmerly reserved for gifted children
about the contentyriting about his plays. e pride the studentsto a wider range of students. When
the content, omaking/creatinghave in their campus is directlhis concept was rst discussed a
something related to the contentklated to the wotkeyperform to few decades ago, many teachers
At Mariposa Elementary School ikeep the campus neat, clean, anfl the gifted expressed concern

Redlands, California, where | waattractive. that somehow the programs for
principal for nine years, the class their high-ability students would
rooms were busy places was be watered down if other students

a lot of “hustle and bustle” with HEARTS AND LEARNING participated. In fact, the opposite
kids being expected to explain to Research studies are clear thais proven to be true. As the use
classmates how to do somethinigere is a connection between tluf these strategies has “spilled over”
to take notes on content, and teisual and performing arts antb other students, their learning has

18 Tempo ¢ VoL. XXXII, Nb. 3, 2012



increased. For example, the valuable thinking taclseleration, and novelty within the classroom. e
of thelcons of Depth and ComplaxitytheContent delivery model is moving away from pull-out programs
Imperativeaplan and Gould) are now being usedtoward grouping gifted students in clusters of about 10
many classrooms, not just those for the gifted. | estedents. e rest of the class is comprised of a wide
see the use of interdisciplinary themes in classreamisty of students of mixed abilities. As a result, these
where there are no identi ed gifted students. e spilhlented cluster group teachers are striving to create
over e ect is everywhere! di erentiated learning opportunities eneryesson

ere are strong e orts throughout California tothey teach throughout the day.
seek out and identify underrepresented populations ofnstead of o ering di erentiation once a week or
students for gifted programs. As | work with teachsyscial enrichment classes after school, they provide
through the diverse state of California from the agfevant gifted instruction on a daily basis. e expec
cultural San Joaquin Valley to the technological Silitadion seems to be that every lesson has an opportunity
Valley, | see gifted strategies being implemented ¢wdrgbed in it a relevant activity for gifted and high-
where. Wherever | work, | collect writing samples frability studentd/Vhat is interesting for me, as an out
students. Some of the best compositions and esgdgsbserver, is to watch the lesson and see where the
come from students in rural farming communities ndaerentiation takes place. Perhaps it's at the beginning
the border. eir teachers are providing a di erentiatedith an unanswered or paradoxical question. Perhaps
curriculum to all students, regardless of whether oiitt®otvhen the teacher allows his bright students to skip
they are identi ed as gifted. the practice pages if it's clear they already know how

Elinor Ruth Smith, a retired instructor at University do the skill. Perhaps it's in the body of the lesson
of California San Diego and Riverside campusien the teacher brings in a relevant supplemental
coined an aphorism, “You won't nd your gifted kidsagazine or newspaper article that increases the depth
unless you do gifted stu !” Dr. Roger Taylor, natiasf knowledge of the topic. Perhaps it's at the end of
ally know consultant in gifted and talented education,
says it in a di erent way, “Kiss all the frogs!” Recgntly
| was in a fourth-grade classroom at Hu Elemer
School in Mountain View, CA. Students were
lyzing a story from their anthology usingdbas of
Depth and Complexi@ne young man made a-
ticularly insightful comment that surprised both
teacher and his classmates. Later | asked why e
was so astonished that this excellent commer
come from this particular boy. e teacher told 1
that the student was in special education and hac
identi ed as severely emotionally disturbed with n
social and academic problems. Swudyitive leap
would never have occurred with this student i
teacher hadn't been doing gifted “stu ” with every

DAILY DOSES OF CREATIVITY, RIGOR,
AND CRITICAL THINKING

At the beginning of my teaching career in the parly
19708, the dellve ry mOdel fOI’ g |fted educatlon V\Lab&g fgr lifelong opportunities for your gi_fted an(_j talented stugem? The Quke University Talent
th roug h pu | I'Out prog rams Wlth a des'g nated resou mr'écatlon Program, a nonpro t organization dedicated to serving academically talented youth, works

udents, parents, and educators to identify, recognize, and engage students to help them reach their

teacher. As that resource teacher, my responsibiljty I g s o meoans neue

searches to identify and support gifted youth,

to provide enrich ment activities for my Students 1 [ OF}ynamic educational experiences on the Duke University campus, throughout the United States,

and abroad,

3-5 hours a week. ese activities didn’t necess@ryperendent and distance learing opporunites,

. . N nd resources for parents and educators.

relate to any curriculum; they were interesting| and

fun. Current practice, I'm pleased to report, now|con

neCtS glfted Strateg|es Wlth Currlcular Content p [e)\ {ir 6GZCU T G R da6 kel pov GavigaxteGhe academic needs of your gifted and talented atvelemdy.

aN W@ CXCKN C préséentation tioky/duGdisirict about Duke Thihtact Traci Guidry at tguidry@tip.duke.

|ng d| erent'at'on tha.t fOCUSGS On depth, C0mp|eX| Q $12) 473-84060r more on Duke TIP, go to www.tip.duke.edu.
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the lesson when the teacher asdes hard to conceive of teachingxcellent teachers | know, and have
students to explain how the lessavithout it. ese projects not only personally observed, quietly do ter
relates to their year-long theme oequire students to research infarc things in their classrooms every
to another subject they are studwpation and draw conclusions, buiday. ey have positive, meaning
ing. Perhaps it's the emphasis ¢m present their results in an inteful interactions with students and
technical vocabulary that studentssting and clever way. | certainlgave a lasting mark on their ehar
are required to use when they aemjoy seeing student PowerPoifgter. ey teach the standards but
discussing the topic. Perhaps ifsesentations. ey are not onlythey dont let the standards get in

all of these in creative, original,the way of their desire to meet the
one lesson! e and accurate, butneeds of students, both academi
state standaurq are re ective of cally and emotionally.
is being taught the personalities Eventually, the nancial pic
but it is clear of the students ture will turn around. Perhaps we
that the needs who created Will never be able to spend in-edu
of gifted stu them. cation like we did two decades ago.
dents are being Perhaps we shouldnt. We simply
i i must ask ourselves what is impor
gegfﬁ:;ign!n WHAT REALLY tant. | often have asked myself that
Another MATTERS  question from a parent’s point of

positive change We have only view, “What did | want the schools

is in the types of projects antb turn on the television, listen tg® Provide for our son?” It wasn't
products gifted students are beingdio talk shows, read a blog, &Pout expensive technology or
allowed to create. Traditionallygpen a newspaper to recognize th@ld trips. It was about relevance,
fth-grade students in Californiathese are tough times in our counf§gd®f: @nd enthusiasm. I wanted
were assigned a state repcespecially for education. As-edi|S [€achers to appreciate our son
Basically, students were expectecttional leaders we have a chol@% the intelligent, clever, artistic,
put together a notebook containingp make. We can moan about th@d conscientious Kid that he was.
information about a state of theimancial picture facing schools anhwanted them to stretch his _thmk
choice nding some facts abouget caught up in the collective-mi&'d: € SChools in our town did a
geography, agriculture, cities, thery that is often the conversation ig°°d J%b V‘{('th p#rhs_on. _If—le no&/v has
state ag, the state bird, etc. Sonsa lounges and after school g 8rg!e ac W'th IS wite an tI\(V|_r1
fth-grade teachers still require théogethers. Or we can look arou a iI\E/}s tt)(;.(:ll(]?othii \c/:?)tri”rr?l?r:i){ c ':'C’
state report; however, it certainlgnd recognize that despite th c%ools and teachers gave k>1/i.m alot
looks di erent today. Teachers ammany challenges facing our scho Rd now it's his turn tg give back
asking students to discuss ndeachers are doing great things rigl Lihem. at's all we have a right
ideas, not just to regurgitate infonow for students. It is my hope thg expeét at's all that really mat
ma_tion. Students are asked to use choose to look for and highligq rs. Chrié came back to Lompoc as
critical thinking skills to comparethe successes we see around USteacher to share his enthusiasm
and contrast, to look at relevantould encourage you to compliy. marine biology through the
issues and problems facing the statent a sta member on his ideaaquarium project. Isntt that what
and to discuss the cause and e gotshare with a colleague what yQh really want for our gifted stu
relationship of geography, climatare doing t_hat seems to be relevaydnis_to contribute their gifts and
and natural resources. ey areand meaningful for your studentgs|ents to make this a better world?
expecting students to be originalsee great things in schools every
and creative in the presentation dfy; I'll bet you do, too! John DeLandtsheeis a former teacher, GATE
their projects. Technology is deeply | remember a world prior toceordinator, principal, and educational censul
imbedded in schools; not only irstate standards. | remember a wolfif:: e has been a featurec speaker at hational
the way teachers present infernpgior to the Common Core. | thinkkids smartewinner of the 2011 Legacﬁ, Book
tion to students, but in how stuwe are better o now than we weref the Year for Teachers awarded by the Texas
dents share their projects in claggen. We know what we are sufyssociation for the Gifted and Talented. He is
emi-retired and lives with his wife, Joelle, in the
Educators have embraced teehrmdsed to teach. We have tools aga mountain community of Fawnskin, CA,

ogy to such an extent that it woulgpedagogy to do it. Most of theear Big Bear Lake.
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Lisa P. Van Gemert, M.Ed.T.
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nlike invitations to educators may secretly wish that
Hogwarts that are there actually were a Hogwarts-
own in by owl, type school for those whose
the notification magic is an atypical mind. But
that a child has parenting and educating gifted
been admitted to the “gifted"children need not create anxi
group comes in many, thouglety in either parents or educa
no less startling, forms. As soa@rs. Gifted children who build
as a parent's suspicions have begfnections with themselves,
con rmed through school ortheir peers, their parents, their
private testing, the fear sets ifieachers, and their communities
e portrayal of gifted children become “adaptives,” children
in television, movies, and othefyho are qualitatively di erent
popular media could easily leaiom the norm, yet who navigate
one to believe that if not parboth worlds with ease in a way.
ented and educated perfectly, a
gifted child could easily squander
his or her intellect and end up CONNECTION
a social outcast, unable to func WITH THE SELF
tion in a world that in many ways  Gifted children must be fully
is far better suited to more typiconnected with themselves in order
cal learners. Some parents atwlead ful lling lives, perhaps even



to a greater degree than a typical learner. Roeper (2008) noted that giftedbeen described by Kabat-Zinn (1994)
Cardillo (2010) asserted that children “experience the enormoues paying attention in a particular way:
. . complexity of the world and add t@n purpose, in the present moment,
self-awareness—placing attention_ . . . . ; .
this complexity by inventing and-creand non-judgmentally” (p. 4), arose
on who you are, have been, and_,. ) . L
. ating their own world. e onslaught from the Buddhist tradition, though
want to be—is important. It helps . . .
. : . f the world around them, as well asis not inherently religious, and the
synchronize behaviors, actions, an - . . : .
: hat inside of them, is particularlyherapeutic technique has separated
events so that they can coordinate . . - h . .
. expansive for the gifted child” (pfrom its religious tradition.
meaningfully as a person works . . . . .
95?. Many times, children mentally or  Mindfulness involves being fully
toward presentegoals. Self-awarenes . s o
L emotionally recuse themselves frgmesent with intention in a moment
helps provide links toward a more _, . . ) . .
: : their world because of this dynamior a process, observing what is hap
ful lled and exhilarated life that ) : . S
: A a process that can lead to even greaieming or being seen without judging
is rooted more in intrinsic than : . . .
extrinsic reward. (para. 4) social separation from peers and p#re feelings or thoughts that arise from
' ' ents, in addition to creating probthe moment. For example, if a child
Cardillo referenced some of the gredéms in school when they are seenig$n a classroom and begins to feel
est threats to gifted children’s-psS$tuning out.” In order for gifted chil bored, deliberately mental distanc
chosocial development as well dsen to become fully connected withng or distracting oneself is often the
academic achievement: asynchronig@emselves, the opposite techniquiefault technique. Mindfulness, on
tion and a lack of intrinsic motivationa psychological therapeutic methdte other hand, would encourage the
Connection to the self through speci known as mindfulness, provides Ghild to listen to what is being said, to
techniques and thought processes daiter method for handling stressfuiidike note of his or her own reactions,
minimize these threats. situations. Mindfulness, which haand to observe how those reactions are
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. . the Gifted (SENG), recommends
involves belng fU”y sharing what she calls “emotional
adjectives” with children, explaining
that sometimes “they’ll have a-lim
ited vocabulary to describe what their
process, observing what is happening ojrocd or emotion was—maybe only
three or four words” (Van Gemert,
2011a, p. 19). Patel suggests using art
to help identify emotions or compar
ing moods to the weather. For exam

or thoughts that arise from the moment. pie, a child might be asked, “If your

being manifest. A child may then-corboth in social and academic situationrgl.OOOI was the weather, would it be a

sciously think something like, “ e Patricia Bear, LPC, a therapist i:ﬁungtor at%ra3|/ day? ¢ 2 forei
teacher is repeating the directiompsactice in Eugene, OR, explains th%{[nguaggi evgniilr:;]c?ur?g Zg(e)ri‘l,ghnelp
again. | know them already, and | affmindfulness allows gifted children t?ul becau’se children gain mor1e than
feeling anxious to get started. | feelne into their bodies, not just theirOne way to express their thoughts to
my heart racing a little bit. | want taninds, which leads to true WiSdom'thers as well as themselves. In many
turn my paper over. My feet are-tag-eelings arise as sensations, and s, becoming an adaptivé gifted
ping. My hands are a little sweatychildren learn to pay attention to theiEhild i’s much like acquiring a form of

e child makes no judgment about feelings in combination with payin%ilingualism, and the acquisition of the

this and does not add thoughts suetitention to their intellects, they geg

as “Why can't | be like everyone elsefisdom, as opposed to simply know i?t?aga::ghﬁlg];:nd:ﬁ(rjeer:tsf::g rli rg?j}égzg
or “is class is stupid.” edge” (personal communication, Ju ay that it is possible to successfully
When a child uses this techniqu7, 2012). coexist in more than one experience.
to manage such situations, he or she is Children may be more receptive to Additionally, children of high
then able to become a superior reportemdfulness if they are introduced to ;‘Sbility must understand that although
of events. A child who is able to explaivith a parent (Semple & Burke, 2012@1iftedness signals high ability, turning
these thought processes to a teacheordny way of mindful activities such gg ¢ apility into achievement requires
parent will likely have a greater changega or the art form Zentangle®. e acquisition of other attributes
of appropriate adjustment in the futurpractice of mindfulness may serve &s el such as the growth mindset
than one who simply drifts away aa tool to help gifted children learn tQescriped by Dweck (2006). One of
uses judgmental statements (e.g., “Ydur fully present in the moment, evefhe most important attributes that
class is so boring”) in lieu of a neutral painful moments, recognizing angjted children need to develop is what
description of the feelings and thoughtéeknowledging feelings and thoughggychologists have terrgeid In their
prompted by the experience. Ironicallwithout being overwhelmed by themtudy on grit, Duckworth, Peterson,
the more the child pays attention to hisecause they observe them withqyhithews, and Kelly (2007) explained
or her own feelings, the less bored joelgment or preconceived expectgat grit, de ned as perseverance and
or she becomes. For example, givitigns of how they ought to feel. passion in pursuit of a long-term
children the guidance to notice just Gifted children also connect Witf‘goaL “may be as essential as talent
ve things about the environment othemselves more e ectively when they high accomplishment ” (p. 1089).
inner thoughts engages and occuplesve the lexicon to express thei fepluckworth et al. encouraged parents
the mind. ings and convey knowledge. Whilgnd educators to “encourage children
Semple and Burke (2012) notedxpansive vocabularies are one of tb&vork not only with intensity but
that a “mindful state of mind is recephallmarks of gifted children, paralso with stamina. In particular, we
tive, attentive to the immediate experents and educators can help theghould prepare youth to anticipate
ence, and associated with an attitugarich their psychosocial vocabulaailures and misfortunes and point
of curiosity and nonjudgmental accefes, exploring the subtle nuances aodt that excellence in any discipline
tance” (p. 412). Feelings of attentiveonnotations of words so that thesequires years and years of time on
ness combined with an attitude afan exactly express what they feel aask” (p. 1100). is is actually good
curiosity create precisely the mentdlink. Dr. Vidisha Patel, a therapishews for gifted children because when
state that will produce the most e eand member of the Board of Directorability can be separated from achieve
tive experience for gifted childreripr Supporting Emotional Needs ofment, it can also be separated from

24 Tempo ¢ VoL. XXXII, Nb. 3, 2012



identity, meaning that gifted children expectations for friendships, looking
who understand that success in any An irony of intellectual giftednesgor intima_cy and moral integri§y at
endeavor is the combined result %fthat often the social and emotion muqh earlier ages than other chllqlren”
ability and hard work are less ”kelﬁ'evelopment of the child is of mor Neihart, 2007, para. 3). Essentially,
to perceive failure in a particulagq deeper concern than is cog ifted c'hlldren may be .Iooklng' for
endeavor as a sign of a lack of abilifye development, particularly in th(?c.)mfjthr:.ng ﬁltogether dierent in a
because there is another componentiim of peer relationships. e per chool P than an age-group peer.

. i ) ' . Neihart lained that the t
the equation. ception exists that there is an 'nverél%i?t:ade)((:?li?(ljr::n mZy nit rgg tpheee;:s
us, part of developing the qual relationship between IQ and EQ, o

. . : . ) ! . Eame age, but rather share similar
ity of grit in gifted children involvesemotional intelligence. FortunateWnterests, abilities, or motivation.
strategles for handllng_dlscouragemghe resegrch dogs not support this It is imperative that parents and
and failure, both of which are egsentmsumptlon. e _Ilterature expl_or educators not undermine gifted <hil
for self-awareness. Encouraging cfiflg the connection between gittedy g social comfort by consciously or
dren to keep a journal (letting ther€ss and peer acceptance shows tha,nsciously having an expectation
dictate to a parent may be necesséi{fed children cope in similar wayg, t simply because a child is gifted
for prewriters) can enable them to sé&reuss & Dubow, 2003) as theirtyphe or she will be socially awkward.
the ebb and ow of challenge, succe§&! Iéarner peers, they score higher @hasearch simply does not bear this
and failure over time. Adults need 3€€d ful liment, empathy, academig,;+ children of all intellectual levels
help gifted children avoid negative seffS |- CONCEPL, and lack of emotiongly,ggle with peer acceptance, and
talk and self-deprecation in the face 3FX€Y (Shechtman & Silektor, 2012,q,ts can easily exacerbate the situa
failed attempts. To do this, adults ca%nd they scored higher than nongifteghn in several ways. One problematic
facilitate a child’s debrie ng of a-dis e when rated on openness @ €Xg&nario occurs when parents or educa

o oni : 4 dence, in addition to being virtuallyors assume that a gifted child is likel
couraging episode, helping the child SRRistinguishable from the nongifteds have social di cuﬁy and. therefore,y

e ;hj‘jfcaer%gﬁ” ated on mental disiress and sfse coincidental experiences o con
next attempt. Research conducted ve well being (Zeidner aNithe hypothesis, even when similar inci

: L. Phovich, 2011). dents among typical learners would not
soldiers su ering from post-traumatic | ee, Olszewski-Kubilius, an@ngender the same conclusion.
stress disorder indicates that as we reeafison (2012) found that gifted stu Occasionally adults will use social
memories, we actually reconsolidaents felt positively about their abilityj culty as a misguided diagnostic
them, adding or deleting details an initiate, form, and maintain relatool, seeing age-group peer awkward
emotion associated with them (Brunéibnships, even with age-group peefsess or maladaptive behavior as a sign
et al., 2008). As adults help childrerir interpersonal skills and relatien of profound giftedness. Because of
revisit challenging incidents, the chilghips were within the same range tgs, they may not intervene to help the
may be able to consolidate the memotgeir typical learner peers, and theild acquire appropriate social skills
incorporating the feelings of acceptang@ed their academic self-concegs they would in a typical learner. In
and resolve encouraged by the pardHgher than their social self-concepixtreme cases, they may actualy sub
Reading stories of people the chifff! €xPected result. Even studies thgtencourage it, intimating to others
admires or relates to who have strgj!oW di culties with peer relatien that a lack of social appropriateness on
ips (Morawska & Sanders, 2008heir child’s part is simply part of his
ve ndings based on such qualities her giftedness. is dynamic pre
getting along better with adultgents connection with peers because
n with peers, an idea that even tlige child may internalize the message
researchers admitted was expecthék it is the giftedness that distances
_ _ ince “gifted children may have-spRim or her from peers, rather than
lexicon, an understanding of the rolg ¢ jnterests or talents that are di ernormal social development strain or
of mindset and perseverance, as W&l to those of most children” (p. 824} skill that is lacking but could be
as a proper understanding of the role Gifted children frequently aredeveloped.
of failure will allow the type of eondrawn to older children or adults who  Parents may consider re ecting
nection with self that can lead to may be more likely to share interestgoon what their expectations are for
stronger ability to connect with the\dditionally, “their advanced maturitypeer interaction, and, as the child
outer world. means that they often have di erennatures, discussing these with the

gled can also lead to the understandﬁ
that it is acceptable to fail as part os
the achievement process, an idea tﬁ%
is anathema to many children.
Mindfulness, a well-develope
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child. While it is a rare child whodiminishes the opportunities for gifte@rs, maintaining a strong connection
gets along with all children, everyorwhildren to be challenged, to prepabetween gifted children and their par
can learn insight into the behavidhemselves for higher level work, andd¢ots bene ts gifted children in more
and feelings of others. Pointing outxperience the highest degree of rigmeas than just the family arena.
pictures in books and magazines apdssible. Peer in uence can counteract In order to accomplish this, par
discussing how the person may be feml augment the fear of failure and la@nts can utilize practical strategies that
ing at that moment can help childreof desire for challenge. Research tbgch e ective listening and role mod
begin to read the emotional exprebrank et al. (2008) found that academeéding. One such strategy is the devel
sions of others. Further discussion cplacement played a key role in the deopment of a family storytelling habit.
lead to when the child him- or hersetfition of social context for teens. e Robin Moore, author dfreating a
has felt that way, what made it feel beesearchers observed that it is “mafgmily Storytelling Traditi@ays,
ter, and what did not. small, day-to-day experiences aan
. . . erhaps the greatest benet of
In order to help gifted childrenvoluntary changes that contribute tof : L= ;
. . . amily stories lies in the simple
build connections with age-groupvhether or not an adolescent advances . .
L . and powerful act of listening.
peers, adults can help them nd pointisito a higher math course from one .
. ) ” . When we feel deeply heard, lis
of common interest. Often, giftedyear to the next” (p. 13). Although this . :
. . ) tened to, it is possible to heal old
children feel that they are on the oustudy dealt particularly with math, the . !
: o ) : o wounds are healed, build bridges
side looking in, and they may needea is the same for any subject: youtlE) . .
. L . uilt and family re-a rm our
reminders that everyone feels that waiio develop their identity through the ) .
: . \ : connections to our family. True
sometimes and that all children havens of others, as is common in adoleﬁ. . ) . .
" . . . . “listening begins with the will
commonalities and di erences. Giftedence, may avoid challenging work in.
) . . ingness to see the world through
children also need exposure to chirder not to appear di erent from the :
. another’s eyes. (personal commu
dren who think as they do, and thes®rm. L
) - . . nication, June 26, 2012)
connections can be made through Positive peer relationships in u
organizations such as the Nationahce both academic and creative tal When parents and children learn
Association for Gifted Children andnt development (Seon-Young, 2002hgether to become e ective story
its a liates, American Mensa®, anahaking it even more important thatellers, they also gain skills that are
Supporting Emotional Needs of thgifted children develop and maintaiapplicable in a wide range of situa
Gifted (SENG). age-group peer relationships if theéipns. Acquiring the ability to use their
Dr. Patel explains the crucial rolare educated in a typical schoel sebice as an instrument, controlling
of parents in assisting gifted childrerigg. Although age-group peering istareath, understanding the necessity
social success, helping them to avtiidited range issue (preschool throudbr eye contact, and being deliberate
situations that would clearly be prothigh school graduation), the impomwith gestures can help children-com
lematical. Forcing a child with sensotance of those developmental yeansinicate with others, even when those
issues to attend a very loud conceetjsures that parents who assist gift@tlers are not necessarily an audience.
for example, would be counter-prachildren in navigating this sociaChildren whose parents help them
ductive. She suggests, “As a paraftnamic are essential in the develdparn to tell others’ stories become bet

you can control the situations yoment of adaptives. ter tellers of their own stories, facilitat

put them in...It helps to think about it ing connection with peers, educators,
and contemplate their behavior when and their parents.

they're not there and there is noth One place parents and children
ing that's involving them that's there” learn to listen to each other is at the

(Van Gemert, 2011a, p. 18). In this Developing gifted children’s eondinner table. Multiple studies show that
way, parent preparation and re ectionections with their parents enabldke family dinner acts as a type of“vac
play a key role in the social successh@ parents to most e ectively serane,” protecting children against all
gifted children. as appropriate advocates and reliabdets of ills. Dr. Robin Fox, an anthro
Peers play a critical role in oneeporters, assisting their children jpologist at Rutgers University, noted
aspect of underachievement, whanavigating school, social situationghat it is not just the sharing of food
term “under-attempt—the decliningand even, perhaps most importantlghat makes family dinner so profoundly
of rigorous academic challenge-mothe child’s connection with the selimportant. Gibbs (2006) explained,
vated by fear of failure or educationBecause gifted children often requifh it were just about food, we would
ennui brought on by a persistent lagkore parental involvement in thequirt it into their mouths with a tube.
of academic challenge. Under-attem@tiucational sphere than typical learA meal is about civilizing children. It's

26 Tempo ¢ Vor. XXXII, Nb. 3, 2012



about teaching them to be a member of be developed that may better lead to
their culture” (para. 4). is includes school success. Both parties can utilize
the family culture. As families gather, . ... a “rate and wait” strategy of evaluating
even families of two, children learn tg_ tﬁgyprae?tl (())1[ [;e(r:(t:ﬁll(\j/et(;:]/(ijlsnte(;aet))llilgiét regular intter\r/]al's what is h?ppeqir?g’
take turns, to listen, to be listened _tgrotectiveness on the part of paren&%ylgg r:gwtﬁc g_lQues,_lnvo Vlr(]jgth e
fur_1damental manners, and cher vit _Inatural response. In the case ofgif(ﬁ _t_en In the tltsfcusi,lon, an_f N en
skills thatgnable them to navigate th%ﬁildren, parents may nd themselv VIvlntgr ?u C|ein |m§V o see if the
Worlg OUtflde t?e Tgmef' ilv tapl overadvocating, burning bridges GsiftZde?:%ilfjriﬁCmues.t be viewed
gainedremLcj)rrgen?[umein gg]c;lngenea Parents must bear in  with less emphasis on the gifted and
study done by the National Center mind that academic

more emphasis on the children partin
on Addiction and Substance Abuse order to be fully integrated into school

(CASA) found that teens who eat ADIlity IS @ complex —and socia eexn;g;grge:yvsé Patricia
with their parents do better in school, interdependence cultu’re the{t overvalués intellect. If
have less mental stress, and are far less you say, ‘She is so thoughtful, that is

likely to abuse drugs or alcohol (Gibbs, Of Intellectual and a compliment. If you say, ‘She is so

2006). In 2005, CASA released social skill. emotional, that is not a compliment.
another study showing that families o _ e focus and attention on gifted
get better at it as they practice (Gibbgther than building them with the, o o5 then eclipses other activities and
2006), so it is crucial that parents ngteople with whom they most neefo ets and prevents gifted children
give up too quickly. One of the mosgonnection. It is natural for parent, getting inside their bodies and
important ndings in the study wasi0 become frustrated with an educay,qtions” (personal communication,
that kids who ate with their parent§onal system that seems least ableyip,e g 2012). People begin to see
were more likely to think their parentgddress the needs of the most alige|ectual giftedness and other, less
were proud of them, a key ingrediefnd sometimes parents and educalgiiepra| interests as mutually exclu
in developing con dence in children€Ngage in a test of wills despite i expecting that if a child is gifted,
Subscribing to (or checking out dfect that they share the same goalipf or she may not also be the captain

the library) magazines for kids creafiigdent success (Van Gemert, 2008}.the football team or the homeeom
e old adage that little pitchers haveing queen or a cheerleader.

an opportunity for parents to have top _ : :
ics to talk about with their childrenr?blg ears is doubly true for giftedchil 1 3 study conducted on youth,

children address topics of interest Jo' ha\?e o deleteﬁous e ect on tf(?;y gifted and some of whom were
children. As they get older, adult-pub le and active in arts or athlet

. ; child’s success in school, both socigh¥ Fredricks. Flanagan, and Alfeld
lications may be appropriate. Alon : . ' , gan,
4 PRIOP &ind scholastically, may be surprised3®10) found that although they had

VIT\'Ill;.l?l tr}:]ea Slm.ple plea..sure O.f recel_wngd that they themselves have dor@(pected to discover passion in both
, magazines facilitate discussio 1 more damage than even the magfoups of participants (as demon
manageable amounts of time. Articlﬁ§e tive teacher P particip -
of interest can springboard to an-inde ec ' : : strated by. talkmg about the activity
: ) Parents must bear in mind thaj|| of the time, being very focused on
pendent study of the topic. Magazingg.agemic ability is a complex inte, feeling joyful about it, and inchud
are also portable, so they can be shatgthendence of intellectual and socialy it in their identity formation), they
providing another bridge of connectiogyij|. part of school success is the aliiscovered the opposite. “ ere was
with peers or educators. ity to operate and cooperate within jitle evidence of passion among the
Parents should share their oWgyoup, show respect for others’ progifted youth” with regard to school
interests with their children. Seeingaty and feelings, and patience witkiork and “many of the gifted students
parent connecting with his or her owprocess. Children whose parentad di culty identifying aspects of
lifelong learning bene ts childrenexpect that intellectual giftednesshool that interested or excited them”
who see that learning is not aboulione should equate with school sugredericks et al., 2010, p. 1). is was
school, but rather about passion forcass often miss the other necessamyinappropriate comparison to make.
subject. ese simple, no-stress stratakills. When parents and educators gifted children were expected to
gies serve as bridge-builders betwésok at the entire child, not just thebe passionate about a forced -activ
parents and children. intellect in isolation, strategies caity (school) simply because they had
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high ability in one aspect (intelligenc@ation Deceived: How Schools Ho#t to determine when boredom inter
that is necessary for school succesBatk America’s Brightest Studeststion is necessary and how it will be
better comparison would have bed@olangelo, Assouline, & Grosdjandled. Di erentiated instruction is
gifted athletes who were forced @004), reviewed the history andot dessert: It is the main course for
compete in football or gifted dancresearch surrounding acceleration agidted children, the right of the child,
ers who did not enjoy dance clasdeand that negative attitudes towardad the responsibility of the educator.
but were forced to attend. ey noted acceleration y in the face of virtuEducation is not a one-size- ts-alt gar
that although some of the participanislly all research. Children who ament, and parents and educators must
described passions outside of schamlpd candidates for acceleration (thrk together to alter it to t the needs
the teachers had not made an e ort fowa Acceleration Scatme e ective of the child. Teachers and parents are
“connect these interests to the schanktrument for determining appro both adjusters of the program, with
curriculum” (Fredericks et al., 2010priateness) report uniformly positiveeachers connecting with the child
p. 10). While this would be ideal, iexperiences. su ciently to design an appropriate
is also interesting that there was no My own son, now a 19-year-olgorogram and parents recognizing that

expectation that the teachers woudsbllege senior, attended rst gradsehool is a supplement to their child’s
connect interests in sports or the affiwr 2 days, was skipped to secomglpbal education, not a meal replace
to the curriculum. Both parents an@énd then single-subject accelerategnt shake.
educators serve gifted children betiermath and science, a combination
when they recognize that intelligenad techniques that demonstrates the
does not necessitate passion for schegilbility of possibilities inherent in CONNECTION WITH
any more than height necessitates pasceleration. When asked about it, he COMMUNITIES
sion for basketball. ey are traits, notsaid, “I simply cannotimagine having Early social concern is a -hall
destinies. e perception that simply had to remain at the levels the systemark trait of gifted children, and
because one is bright that schosdys | should have. | took AP Calculesnnecting them with their cem
should be both enjoyable and easy iB@ at age 14. Traditional practicenunities invokes this ability, creat
logical fallacy. would have had me in Algebra 1. ating a dynamic in which children can
Another area in which pereepdoesnt help anyone, and would haegpress their genius through action, an
tion and reality di er is in attitudesmade me literally crazy. Acceleratigtieal that builds true self-concept in
towards acceleration. e same peoplmade it possible for me to stay in-pulgifted learners. Often, children’s early,
who lament gifted children’s attractiotic school.” intense social conscience is neglected,
towards friendships with older peers Negative attitudes towards accébecoming a victim of societal pres
argue against allowing those samation almost always originate aures toward avarice and self-centered
children to accelerate to an acadentie institutional side, and in order foness” (Van Gemert, 2011b, para. 1).
level with older peers, a paradox thgifted children to make e ective eonAccording to Roeper (1992), an envi
harms children and frustrates parentgctions with educators, the educataxament in which young children are
Neihart (2007) found that grade skipwho serve them must open their prdept from developing feelings of being
ping, early entrance to school, arfdssional minds to the academicatip the outside or being separated
early college admission has secioafid cost-e ective method of accelerrom the world should be established.
fective bene ts for gifted childrention, setting aside their own bias ins can be accomplished through
as long as the acceleration was bafsetr of what is best for the studenservice-learning.
on a full scope of evaluation, ineludcducators must keep in mind that Terry (2008) explained,
ing academic as well as social aszhool is for the student, not the stiAdvanced levels of service-learning
emotional maturity. e Templeton dent for the school. have been shown to provide gifted
National Report on Acceleratidn, Parents and educators must-pastudents with opportunities to exhibit
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high levels of creativity, responsibility, e connections they build with Gibbs, N. (2006, June 4). e magic of
re ective judgment, self-awareneshemselves, their peers, their parents, the family mealime Retrieved from
empathy for others, and autonomgnd educators make this last connec http:/www.time.com/time/magazine/
of thought and action, in additiontion with their communities possible, ~ article/0,9171,1200760-4,00.html

to other characteristics of self-actiese connections are the key to thé‘@batZinn, J. (1994)Vherever you go,

alization” (p. 47). Parents need n@ ective care and education of gifted
. o . . Le
fear that children who serve thethildren, creating adaptives who are

communities will be scarred by expas much at home in the world around
sure to struggle and poverty. Authehem as their typical learner peers.

Roald Dahl clearly understood that
children perceive the dark side of the
world. His characters in books such

Charlie and the Chocolate Factody,
Matildaencounter the darker sides of
life without surprise or long-lasting ill
e ect. Of greater danger is to deny
the gifted child the opportunity to

expand beyond the narcissism that
can accompany high ability in any..

arena. e research bears out that
“if we want our students to lead-cre
ative, productive lives, we must give
them opportunities to learn in ways

there you adew York: Hyperion.
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councils, as well as more traditional

Roeper, A. (1992). Global awareness and

the young childRoeper Reviels,
52-53.

Roeper, A. (2008). Global awareness

and gifted children: Its joy and-his
tory.Roeper Revied, pp. 8-10.

Perseverance and passion for |0'"!§emple, R. J., & Burke, C. A. (2012).

of Personality
and Social Psychqlegyl087-1101.

volunteering in arenas in which they doi:10.1037/0022-3514.92.6.1087
may be of persistent as opposed-o dpiveck, C. (2006)Mindset: e new
sodic service, invites gifted children psychology of suddess York, NY:
outside themselves and into the world Random House.

Mindfulness-based treatment for
children and adolescents. In P. C.
Kendall (Ed.)Child and adolescent
therapy: Cognitive-behavioral proce
duregpp. 411-425). New York, NY:

e Guilford Press.

that has need of them. eir natural Frank, K. A., Muller, C., Schiller, K. S..5eon-Young, L. (2002). e e ects of

Riegle-Crumb, C., Mueller, A. S.,
Crosnoe, R., & Pearson, J. (2008).
e social dynamics of mathemat

ics course taking in high school.

social concern combined with high-
level problem-solving skills make
service-learning an ideal t, enabling
connection with the community as
well as themselves. Gifted youth feel ;s4c 1696

“deeply and profoundly about thg-eqricks, J. A., Flanagan, K. E., &
world around them, and the adults in  ajfeld, C. J. (2010, Winter). Getting

their lives need to facilitate the transla excited about learning: Promoting

peers on the academic and creative
talent development of a gifted adoles
cent maleJournal of Secondary Gifted
Educatiopl4(1), 19-29.

American Journal of Socioliy  ghechtman, Z., & Silektor, A. (2012). Social

competencies and di culties of gifted
children compared to nongifted peers.
Roeper Revje&4, 63—72. doi:10.108
0/02783193.2012.627555

tion of that feeling into action” (Van  passion among gifted youTleach
Gemert, 2011b, para. 8). ing for High Potentjdl-12.

Continued on page 42
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What the Research Says About

Twice-
Exceptional

Students

Building P_artnershiE):
With Special Educatc

Sonia L. Parker and Susan K. Johnsen, Ph.D.

. is review examined articles that have been pub
extreme abilities, such as giftedndisked since 2002 @ifted Child Today, Journal for the
combined with areas of signi cariEducation of the Gifted, Gifted Child Quarterly, Roeper
di culty, such as a learning disabiReviewandJournal of Advanced Acadeiiiesticles
ity, are often overlooked in the idefocused on gifted students with disabilities such as
ti cation process for gifted programiarning disabilities, Attention De cit Hyperactivity
Previously referred to as a puzzling paradox by Baisarder (ADHD), and Autism Spectrum Disorder
(1990), researchers have labeled thistgrimepexcep(ASD). e search yielded 31 articles with 10 descrip
tional(2e) (Nielsen, Higgins, & Hammond, 1995)ive studies (Barber & Mueller, 2011; Chae, Ji-Hye,
Since Congress includes twice-exceptional chil&r&yung-Sun, 2003; Karnes, Shaunessy, & Bisland,
under the Individuals with Disabilities Education A2004; Rinn & Nelson, 2009; Rinn & Reynolds,
(IDEA) (2004) [P. L. 108-446, Section 681(d)(3)(BP12; Rizza & Morrison, 2003; Shevitz, Wein eld,
serving gifted students with disabilities has becomkamler, & Barnes-Robinson, 2003; VanTassel-Baska,
increasingly important topic of research and requiiesg, Swanson, Quek, & Chandler, 2009; Wein eld,
partnering with special educators. Barnes-Robinson, Jeweler, & Shevitz, 2002; Yssel,
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Prater, & Smith, 2010), 10 qualinah & Shore, 2008; Hughes et akhan their peers and that their social
tative studies (Al-Hroub, 2010a2009; Hua, 2002; Karnes et al., 2004erceptions most resembled those with
Assouline, Foley Nicpon, & DoobayShevitz et al., 2003; VanTassel-Badkarning disabilities. Gardynik and
2009; Assouline, Foley Nicpon, &et al., 2009; Wein eld et al., 2002McDonald (2007) determined that
Whiteman, 2010; Cooper, Ness, &ssel et al., 2010). A smaller numbesk and resilience could potentially
Smith, 2004; Hannah & Shore, 2008pf articles highlighted gifted stube protective factors for issues with
Hua, 2002; Kim & Ko, 2007; Perelesjents with ADHD (Rinn & Nelson, self-concept. Using historical cases,
Omdal, & Baldwin, 2009; Turk & 2009; Rinn & Reynolds, 2012; TurkKim and Ko (2007) described how

Campbell, 2002; Turk & Campbe!! . wisdom might also be an important
2003), and two quasi-experimer  ...a COllaborative effottrpetaiesifaracteristic of 2e stu
or experimental studies (Al-Hro g ts g’es and triumphs of the
2010b; Hartnett, Nelson, & Rin Classroom teaChe s:!iegi‘mgr documented in many of

2004). e remainder of the article  educators, special @dusatenss such as the Turk and
provided reviews, critiques, and and parents iS neede&f@pﬁ)@%ﬁﬁ \/ 003) articles.

ommendations. Of particular note \ cation of twice-

one review of the empirical literat  twice exceptional learaersnaing.dents emerged as
over a 20-year period (Foley Nic| . heme in; assessment as did the
Allmon, Sieck, & Stinson, 2011). address thelr Specf@lﬁé@ﬂg-ensuring di erential
Five studies looked exclusively at diagnoses of both the child’s gifted
elementary-aged students (Al-Hrouf, Campbell, 2002, 2003), Autismness and disability (Chamberlin et al.,
2010a, 2010b; Assouline et al., 2008pectrum Disorder (Assouline et &2007; Cooper et al., 2004; Gardynik
Chae et al., 2003; Cooper, et ak009), and emotional/behavioral di& McDonald, 2005; Hartnett et al.,
2004). Four studies focused only oabilities (Rizza & Morrison, 2003). 2004; Hua, 2002; Rinn & Nelson,
secondary-aged students (Barber & Researchers searched for cha?809; Rinn & Reynolds, 2012). For
Mueller, 2011; Hua, 2002; Rinn & teristics of twice-exceptional studentse most part, these students are dif
Reynolds, 2012; VanTassel-Baskaaatd sought to nd both identifying cult to identify because of the unin
al., 2009; Yssel et al., 2010). Ninfactors and treatments. Some of thientional masking of both ability and
articles included a range of studergsudies reported a strong neurologiadikability (Foley Nicpon et al., 2011).
(Assouline et al., 2010; Bisland, 200dpmponent linked to learning disabilFor early identi cation, Chamberlin et
Foley Nicpon et al., 2011; Gardynik &ies (Assouline et al., 2009; Cooper at. (2007) suggested using two types
McDonald, 2005; hannah & Shoreal., 2004; Gilger & Hynd, 2008). e of authentic assessments: routines-
2008; Shevitz et al., 2003; Turk &notion of a brain-based disability ledased assessments and play-based
Campbell, 2002; Wein eld et al.Cooper et al. (2004) to the conclusioassessments. e importance of early
2002). Two examined twice-excefhat behavior problems did not alwayidenti cation could also be found in
tional students at the preschool levetcur with 2e students. In fact, Chae stiggestions for treatment and future
(Chamberlin, Buchanan, & Vercimakal. (2003) determined that gifted-stpractice (Gardynik & McDonald,
2007; Pereles et al., 2009), two at tlieents who demonstrate better interna005; Hua, 2002). VanTassel-Baska
college level (Turk & Campbell, 2002;0ontrol than nongifted students may bet al. (2009) noted that students may
2003) and one examined adults (Kirable to compensate for attention issueave had negative experiences in their
& Ko, 2007). Four studies examine@ifted students with written languagegifted programs in the past, making it
the perceptions of educators, presgisability showed more uncommomore important for appropriate treat
vice teachers, or graduate studetwshaviors but fewer psychosocialprofients and programs to be established
toward twice-exceptional studentems (Assouline et al., 2010). early.
(Hartnett et al., 2004; Karnes et al., Another set of characteristics In order to implement e ective
2004; Rinn & Nelson, 2009; Rizzastudied were twice-exceptional stiaterventions, educators and families
& Morrison, 2003). dents’ cognitive, social, and emotionaked to understand the complexities
Twice-exceptional students whdevelopment. In the cognitive areand talents of twice-exceptional-chil
displayed giftedness and had learniHgnnah and Shore (2008) noted thadren. For this reason, researchers studied
disabilities were the focus of 15 articlesetacognitive skills were more deviglachers’ perceptions of behaviors and
(Al-Hroub, 2010a, 2010b; Assoulineped in high school students who weessessment (Al-Hroub, 2010a; Hartnett
et al., 2010; Barber & Mueller, 2011twice exceptional. On the other hanet al., 2004; Karnes et al., 2004; Rinn &
Bisland, 2004; Cooper et al., 2008Barber and Mueller (2011) found thaielson, 2009; Rizza & Morrison, 2003).
Gardynik & McDonald, 2005; han 2e students had lower self-concep#en prompts were given for giftedness
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as a characteristic of students, teachers e author concluded that while psy
were more Iike_ly to identi_fy student@ aum, S. (1990§ifted but learning dis chomgtric _tests are useful, theylpro_vide
as gifted or thce—gxceptlonaI. Whe'n abled: A puzzling parad@RIC & partial p|_ctu.re only. Both qualitative
the suggestion of giftedness to describe pjgest #£479). Reston, VA: Ceun@nd quantitative data need to be used
behaviors was not presented, a smaller cj| for Exceptional Children. (ERIC In identifying gifted math students
percentage of teachers noted this as aDocument Reproduction Service Navith learning disabilities. Moreover,
possibility (Hartnett et al., 2004; Rinn  ED 321484). these students represented gifted
& Nelson, 2009). Nielsen, M. E., Higgins, L. D., & Ham students with unrecognized learning
Authors described specialized mond, A. (1995)Twice exceptionaldisabilities. No students with learn
and individualized interventions by a  'earners: Gifted students with disabily gisabilities who might have gifts
multidisciplinary team that focused ~Ui€SAlbuquerque: University of NeWin "oy or other areas were a part of
on students’ strengths as e ective Mexico. this study. Al-Hroub recommended
(Foley Nicpon et al., 2011; Gardynik professional development for teachers,
& McDonald, 2005; Hua, 2002; Al-Hroub, A. (2010a). Developingthe school community, and parents
Wein eld et al., 2002). In addition, assessment pro les for mathemd raise awareness of the de nitions,
all of the programs emphasized the cally gifted children with learnidenti cation, and characteristics of
importance of emotional support from  ing di culties at three schools in dual-exceptional students that might
caring adults to develop a positive self- Cambridgeshire, Englanthur increase the number of students served.
concept and self-e cacy (Gardynik nal for the Education of the Gifte

& McDonald, 2005; Hua, 2002; 34, 744, Altroub, A. (20100). Programming
for mathematically gifted children

Wein eld et al., 2002). Researcherg purpose of this multiple case study  wjith learning di culties.Roeper

identi ed speci ¢ learning Str""tegi‘:"fﬁlesign was to determine whether mul  Review, 3259-271.

and characteristics of e ective giftefly;hansional assessments are useful . ,
programs for twice-exceptionak Sti jqentifying dual-exceptional stJdenti cation and programming for

dents (Bisland, 2004; Morrison &jants—in this case, students who smathematically gifted students with a
Rizza, 2007; Shevitz et al., Zoo?‘rhathematically gifted with a |ea”{earning disability in Amman, Jordan,
Wein eld et al., 2002). For examplqng disability. ree males and two Was the subject of this article. Twenty-
Wein eld et al. (2002) described thffemales, ages 9 years to 11 yeargir@ students (13 boys, 16 girls), ages
Wings Mentor Program designed sp§onths were included in the study. S}BQ years to 11 years, 11 months, were
ci cally for gifted students with diStgrmal and informal assessments wsilit into two matched groups and
abilities that matches a 2e student Witlyministered. e researcher foundéceived two di erent treatments. e

a mentor to explore interests. A feyat the dual-exceptional studentgSt group received traditional instruc
articles described how twice-exceeded to have learning di erencén and the second group received
tional students are accommodategssessed using a variety of instrumelgiruction with multisensory elements
with the Response to Intervention. Assessment pro les and case 1{#8d enrichment. Both groups received
(Rtl) process. ese highlighted chal  tories represented the education@l,multidimensional evaluation that
lenges with using Rtl with twice-  familial, medical, and psychologincluded four informal assessments
exceptional students and provided cal backgrounds of the studentddirect observation, documentary evi
suggestions to implementing the pro. Multidimensional assessmentdence, parent and teacher interviews,
gram (Hughes et al., 2009; Pereles, were useful in describing the st@nd teacher nomination) and psycho
Omdal, & Baldwin, 2009). When dents’ strengths and weakness#aetric testing. In a pretest and post
gifted programs do not accommodate Distinctive cognitive patterns andest given to the students, those in the
students with disabilities, 2e students verbal performance discrepancigdultisensory treatment group had
report more negative behaviors, low proved to be useful in identi-casigni cant point increases over those
motivation, and lack of accommeda tion of the students (WISC-III; in the traditional group. ose in the
tions for their disabilities (VanTassel- Dyslexia Screening Test; Nealaultisensory treatment group also
Baska et al., 2009). Therefore, a Analysis of Reading Ability). ~ demonstrated higher levels of partici
collaborative e ort between classroom Dynamic assessments involvirgation. e impact of multisensory and
teachers, gifted educators, special edu math tasks were helpful in ndenrichment programs may speci cally
cators, and parents is needed to iden ing untapped math potential.  help students who are both mathemati
tify twice-exceptional learners ande Historical data helped clarifycally gifted and have been diagnosed
address their special needs. guantitative data. with a learning disability.
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C.P’S CORNER

Assouline, S. G., Foley Nicpon, M., &
Doobay, A. (2009). Profoundly
gifted girls and autism spectrum
disorder: A psychometric case
study comparisorifted Child
Quarterly, 5389-105.

e purpose of this case study was to
distinguish characteristics between
two profoundly gifted girls, one with
and one without Autism Spectrum Well
Disorder (ASD). e 12-year-old girl if | wasn’t already
was classi ed as a Type B gifted |stuld on taking in the
dent denoting high cognitive ability . Puilding
with the potential to exhibit symp _Conhections
toms consistent with social-emotiohal " A O
di culty. e 1ll-year-old girl was

classi ed as a Type C gifted student

denoting high cognitive ability with

severe social impairments; she was

Mo matter how gif

diagnosed with an ASD. For refer doubt the vac flﬂ'tl or lalented, neyer
ence, a Type A gifted was described |_ and cgn:;s:!’ helping hands
ions.

as a student having high cognitive
ability and well developed social skills.
For both girls, the researchers assessed
intellectual and academic functioning,
neuropsychological functioning, ASD,
adaptive functioning, and social skills.

e authors discussed the importance

of comprehensive testing, includin ing disability of wri | fth ic| d h i
psychoeducational evaluation, in ord rning disability of written languagef the article to demonstrate the appli

to identify the strengths of twice® students’ ages ranged from 8 yearsat_ion of the_ data and the importance
exceptional children as well as afyynonths to 17 years, 9 months andf intervention and assessment. e
weaknesses. e authors found signi _represente_q grade_s 2-11. ey admimuthors noted the fundamental need
cant di erences in neuropsychdod?tered_ab'“ty’ achievement, and p$g use cc_)mpr_ehensive e_ls_sessment
cal functioning. Measures designétﬁ‘osoc'al assessments to create proﬁ&ﬂut_jl_ng |nd_|\_/|dually_ admln_lsterc_ed

to detect Autism Spectrum DisordefOr €ach student. ey reported the cognitive ability testing to identify
adaptive functioning, and executivi®!lowing results: o needs and strengths for twice-excep
functioning are able to identify ASD * Gifted students were identi ed asional children.

in profoundly gifted students and nd  having a score of 120 or higher

o - on the verbal scale of a co niw%ssouline, S. G,, Foley Nicpon, M., &
appropriate interventions. ability test g Whiteman, C. (2011). Cognitive

Assouline, S. G., Foley Nicpon, M., & « Verbal abilities were found to be and psychosocial characteristics of
Whiteman, C. (2010). Cognitive  stronger than students’ nonverbal gifted students with written kan
and psychosocial characteristics gpjlities. guage disability: A reply to Lovett's
of gifted students with written . \hile reading performance-var '€SPOns&ifted Child Quarterly, 55
language disabilitifted Child ied, math was at or above grade 152-157.

Quarterly, 54102-115. level. The purpose of this article was

e purpose of this article was to ¢ Students showed more unusu&d respond to Lovett’s critique of

explore comprehensive assessmentbehaviors but fewer psychosociaksouline et al.’s 2010 article on

for twice-exceptional students. e di culties. characteristics of gifted students

authors identi ed 14 gifted students with written language disability. e

from lowa who also had a speci & case study was described at the endhors provide evidence that refutes
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alternative explanations: motivatioagcteristics of students who have botlomparison with nongifted students
past experiences, and measuremgiits and disabilities and how thewith ADHD, the gifted students
error. ey conclude that identi ca should be aware of strategies to asskedwed higher sensitivity and made
tion of gifted students with disabilitieshem in reaching their full potentialfewer commission and omission errors.
requires a comprehensive psychoeduarticle classi ed three distinct Both groups of students did equally
cational evaluation. groups of gifted students with learningoorly when assessed on response
disabilities. It then discussed chargigne that may be an important part
Barber, .C" & Mueller, C. T. (_2011)'t ristics of these students. It explainedl diagnosing ADHD. Gifted stu

Social and self-perceptions E h d .

: : : at these students possess outstajithts demonstrated better internal

adolescents identi ed as gifte if | but that their-di L "

. : .~ 1ng giits or talents, but that their-digontrol and their intellectual ability
learning disabled, and twiC&;yjities make academic achievem ion i
exceptionalRoeper Review, 33, ; . &Yuld compensate for attention issues
109-120 " “dicult. e remainder of the article  that were experienced, particularly

' discussed the importance of instru¢om boredom. e authors found

e purpose of this study was to examtional goals and explained many difat gifted students were better than
ine self-perceptions and social percigent instructional strategies that afg,ngifted students on broad tests of
tions of twice-exceptional students ibene cial to the student with multiple 5¢tention and noted that higher norms
comparison with three other groupgxceptionalities. It also emphasizq:,qay be needed on tests such as the
(a) those classi ed as gifted, (b) thotieat self-e cacy and independence 4/ o for use with gifted children
classi ed as having a learning disalof learning are key areas that shoylgi, ADHD to decrease the risk of
ity, and (c) those classi ed as neithbe stressed in preparing gifted/leafglse negative diagnoses. In compari

gifted nor learning disabled_ (eonng—disabled students for the futuresOn with nongifted children and gifted
trol group). Data from the National

i- - hildren without ADHD, the twice-
Longitudinal Study of Adolescenfh2e: P-K., Ji-Hye, K., & Kyung-Surf . ) ’
Heagllth helped theyresearchers-iden N. (2003). Diagnosis of ADHD €xceptional children scored poorly on
tify 90 twice-exceptional students 2mong gifted children in relationsocial competence tests but there was
and the matched groups. Students '© KEDIMWISC and T.OV.A. nosigni cant di erence in creativity.

were in grades 7-12 at the time the performanceGifted Child Quar Chamberlin, S. A., Buchanan, M.,
surveys were given. e analysis found terly, 47192-202. & Vercimak, D. (2007). Serving
that social perceptions of the twice-purpose of this study was to (a) twice-exceptional preschoolers:
exceptional students most resemblddtermine the prevalence of ADHD in  Blending gifted education and
students with learning disabilitiegifted children and to discuss cegni early childhood special educa
except on their perceived relationshijve, social, and attention characteris tjgn practices in assessment and
with their mothers. Twice-exceptionaics of twice-exceptional students; (b) program planningJournal for
students were found to have less pasimpare performances on a compre the Education of the Gifted, 30
tive relationships with their mothersiensive test of ability and a test of 375_394.

than the other groups. AdditionallyADHD assessment between gifted _ _

the twice-exceptional students weend nongifted students; and (c) ideff PUrpose of this article was to
found to have lower self-concept thatify the relationship between gifte@ddress considerations for identify
the control group. students’ performance on ADHDING and intervention planning for

_ _ __and intelligence tests. Participanf¥/ice-exceptional preschoolers. ey
Bisland, A. (2004). Using learningg, .,4eq 106 gifted students (73 boydescribe two types of authentic assess

strategies instruction with Stz 4ijjsy and 71 nongifted studentgents (i.e., routines-based assessments

dents who are gifted and leargyg o5 31 girls). e average age fdRBA] and play-based assessments

ing disabledGifted Child Today, 1 groups was 7.7 years. DiagnodB8A]) that might be used in idenify

27(3), 52-58. for ADHD were made based oring twice-exceptional preschoolers. In
is article gives an overview of stuthe Test of Variables of AttentiofRBA family members and preschool
dents who have both gifts and disab{[T.O.V.A), which assesses sustain@@chers are interviewed to assess the
ties and discusses learning strategiention, the Children Behaviorchild’s everyday routines across envi
that will help them achieve acaden@hecklist (CBCL), and behavioratonments. PBA provides informa
cally. It also emphasized that spec@dservations. Ten of the 107 giftetion about a child’s functioning in
education teachers, regular educatistudents (9.4%) were classi ed as hlanguage, sensorimotor functioning,
teachers, and teachers of the giftedy ADHD. e prevalence rate was social competence, self-regulation and
should be aware of the unique chaonsistent with previous ndings. Inacademic skills.
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Cooper, E. E., Ness, M., & Smith, M. « Dyslexia is a brain-based disordetyperactivity Disorder (ADHD), and
(2004). A case study of a childs Identi cation should occur earlyspeci c learning disabilities (SLD). In
with dyslexia and spatial-temporal and use speci ¢ assessment toolge of the empirical studies, students
gifts.Gifted Child Quarterly, 48 « Systematic instruction in remediadenti ed as gifted had also been
83-94. tion areas should be balanced witliagnosed with ASD. Educators were

is case study followed a boy from  challenging tasks. Having both ahallenged in meeting the advanced

kindergarten to grade ve who has dys leéarning disability and giftednesacademic needs of gifted students with
lexia and spatial-temporal gifts. His does not automatically mean thatSD while l_)alancmg social, emotional,

reading, writing, and spelling skills Pehavior problems will also occuand behavioral concerns. Moreover, a

were below grade level, he had podr Additional research is needelirge percentage of classroom teach

motor skills, and was easily distracted. @bout identi cation and currieu ers and school psychologists were not

Two tests were administered—a psy lar practice. aware of twice-exceptionality or only

chological test (Wechsler Intellig_t—:_nq_eoley Nicpon, M. F.. Allmon, A.’haveapa}ssing familiarity. ere were

Scale for Children-Iil) and a cognitive ~ & : 17 empirical studies of gifted -stu

. . ieck, B. & Stinson, R. D. (2011) . P
educational evaluation (Woodcock Empirical investigation of twicesients with ADHD. In examining the

Johnson Psycho-Educational Battery- exceptionality: Where have Wthemes from f[hese_stud|es, the_authors

Revised). He demonstrated a high 2" ° 20 " 5 oin?%und an unintentional masking of

average range of cognitive ability and Gifted Child Quarterl 55_]97 B6th ability and disability within this

was gifted in visual processing, percep Vi " population, confounded by social di

tual-motor skills, and nonverbal areag authors reviewed the literature culties. ey recommended treatment

of reasoning. His weaknesses includallout twice-exceptional students ovelans for each student to individual
long-term retrieval and auditory prdhe past 20 years and found 43 empide interventions and frequent assess
cessing. rough the descriptive hiscal studies. Speci cally addressed wenents by a multidisciplinary team.
tory of his experiences, the authogifted students with Autism Spectrurfinally, 21 empirical articles focused
concluded that: Disorder (ASD), Attention De cit on gifted students with a SLD. ese
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articles addressed (a) identi catiolearning abilities and/or the complacent hension monitoring taskifted

and referral, (b) psychosocial famelief of gifted students being able to Child Quarterly, 53-18.

tors, (c) e ects of interventions, anenanage high levels of success deSBitﬁurpose of this qualitative study
(d) cognitive/academic patterns. Neheir learning disability. Protective fag 5 < to examine the role of metacogni
singular pattern for identi cation oftors included nurturing the studentsiyp, for gifted students with a learn
any of the twice-exceptional studentglents and focusing on their strengthsy disability. Participants included six
emerged but patterns exist amongsgrly identi cation, teaching to the-stust dents in grades 5 and 6 (elementary
the students that may help informyents’ abilities, self-understanding, anftoup) and six students in grades 11
identi cation and treatment optionScaring teachers can serve as succegsfylh > (high school group). e twice-
Identi cation and referral needs to beyerventions. e authors urged for exceptional students were presented
comprehensive, use multiple assgggre empirical research regarding spgh reading passages that included
ments, and individualized. Similarly; . protective factors to mediate th@jistinct errors meant to hinder com

psychosocial functioning varies acrq§Ss for this aroup of students. . L
gifted students with SLD with some grotp gqﬁgsnds&?rn' e‘[ﬁgrerr?a:jiﬁed t:? égltr:eit
experiencing depression, low self-eGilger, J. W., & Hynd, G. W. (2008).%;@ir Use of groblem—solvin% strategies

cacy, and worthlessness while others Neurodevelopmental variation a ) i

are able to overcome their disability a framework for thinking about etacognitive abllltu_as were demon.
through self-determination and self- the twice exceptionaRoeper strated more by the high school group:
advocacy. While diagnostic pro les Review, 3®@14—228. they readily used the look-back strat

egy, monitored their comprehension,
vary, students tend to have very stron .
verbal abilities with weaker noav Fauthors propose a muttifacetedused background knowledge, and ver

bal abilities. E ective intervention?hi.nking tool that addresses the-vabalized their failure at understanding
focused on building strengths whilgt'on_ of g!fted_r?e?ss that emphas_lzbased on unknown or anomalous text.
addressing weaknesses. readm_g dlsabl_lltles (RD) and twwgt the h|gh school Igvel, comprehen
exceptional children. e model that sion de cits were attributed to the-stu
Gardynik, U. M., & McDonald, L. they describe is the Atypical Braidents and not to the content or text.
(2005). Implications of risk andDevelopment (ABD) model. e ABD Due to this nding and the perfor
resilience in the life of the indimodel is based on three assumptionsances exhibited by the students, the
vidual who is gifted/learningdiga) e brain is the basis of behaviorauthors noted that a focus on critical
abledRoeper Review,216-214. (b) individual di erences in behavioreading skills might be of importance.
is article provided an overview of are due to variable brain structurey stated that positively directed,
the risk and resilience literature fénd function; and (c) individual difhighly structured enrichment pro
gifted students, students with learnirigrences are the result of the complgsams might have positive impacts
disabilities, and gifted students witk ects of genes and the environmenn the students. e metacognitive
learning disabilities. Gifted studenten the developing and learning braiaharacteristics exhibited by the-indi
with learning disabilities are vuinee presence of multiple issues thavidual students provide insight into
able to negative outcomes due to théivice-exceptional students experiendgice-exceptional students and how
paradoxical combination of gifts anchay be linked back to one source—tfigey approach speci c tasks.
disabilities. ey often have the apilitybrain._According to the ABD mOdelHartnett, D. N., Nelson, J. M., &
to compensate for their academic-prajenetic components to disorders or Rinn, A. N. (2004). Gifted or
lems, leading to problems with identi diseases such as RD should also con ypuins o p;ossibilit)./ of misdi
cation and they are frequently not givafibute to neurodevelopmental e ects agnosisRoeper Review, 28-76.
supportive interventions. Many timeghat may in turn lead to areas of other o
the hiding of learning problems causesbgnitive de cits, spatial skills, or-giftS article addressed the possibility
internalized anxiety and lowered sedfiness. A pictorial summary, as wéfi misdiagnosing ADHD and gifted
esteem. Earlier studies found that wheg applications and implications of tHeESS: Participants included forty-four
gifted programming focused on twicgmhole-brain perspective, is presentgffduate students who were enrolled
exceptional students’ strengths, th%fong with a multilevel approach té their rst year of a school counsel
self-concept scores were comparai@rvention and assessment. ing program. e graduate students
to scores of gifted students. Adding to were randomly placed in the control
the risk factors for gifted students withannah, c. |., & Shore, B. M. (2008)or experimental group. Two forms of a
learning disabilities is the belief in the Twice-exceptional students’ use vfgnette were used in the study—one
mutual exclusiveness of giftedness and metacognitive skills on a compréhat provided diagnostic alternatives
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(Form B) and one that did not (Formusing a grounded theory frameworkes lack of awareness of academic,
A). For those given Form B, 46% o€ results of this study indicated social, and emotional needs;

the time, a diagnosis of gifted wabat early recognition of potential « gifts may mask disabilities and
given and 32% of the time, a dia@pportunities and resources for talent students may appear average;
nosis of both gifted and ADHD wasdevelopment and encouragement and negative behaviors may interfere
given. On Form A, none of the gradémotional support from caring adults ~ with the recognition of ability;
ate students diagnosed the studentge critical in facilitating the develop and

either gifted or gifted with ADHD. ment of positive self-e cacy for the * inconsistent implementation of

e discrepancies in the two forms GT/LD student in a career choice. In  interventions.

suggest that clari cations betweegqdition, the study suggested that the.rnes. F. A Shaun E & Bi
giftedness and ADHD may be needeg]rriculum should be exible and pro a Iaensoi A (5004?ueﬁ‘fesdy’stulélentsls
in counseling programs to avoid eithgfge choices that match interests, tal i’ gicariiitios: Are we ndin
missing or misdiagnosing twice-excehts and special needs in order to help 1 m2Gifted Ch-ild Today, @ J
tional students. develop strengths and compensate for 15 _»¢ Y €0
Hua, C. B. (2002). Career self-e CaC>;I|sab|I|t|es. Also, the study suggesteﬂe dentification and number
fthe st nt who is aifted/I rrgaducators can help GT/LD studentg | - |
of the stude o is gifted/lea g ftwice-exceptional students in
ing disabled: A case stuhurnal 2SS€sS themselves realistically by pro

) ) iding encouraagement and helpin ississippi was the focus of this study.
for the Education of the Gifted, 25@’; a?tainable ggoals. Ping Of the 149 public school special-edu
375-404. cation directors, 60% responded. Four

e purpose of this study was to Hughes, C. E., Rollins, K., Johnsenategories of giftedness were identi ed:
explore, from a self-e cacy perspec S. K., Pereles, D. A., Omdal, Sintellectual giftedness, academie gift
tive, the career development pattern of Baldwin, L., Brown, E. F., Aberedness, artistic giftedness, and creative
a student who is gifted/learning-dis nethy, S. H., & Coleman, M. R.giftedness. Among 319,469 students,
abled (G/LD). Speci cally, the study  (2009). Remaining challenges fdhe directors identi ed 5.9% as gifted
examined factors that enhanced or the use of Rtl with gifted educaand 12% as having a disability. Only
impeded the development of self-e tion. Gifted Child Today, @, 318 students (0.1%) were identi ed
cacy of a student who is G/LD in his 58_61. as being gifted with a disability. e
educational experiences and how his . . authors concluded that professional
self-e cacy a ected choices regardin purpose of this article was to development was needed for educators

his future. A qualitative, instrumen entify challenges to gifted educ\%ho teach gifted students so that those

tal case study was used. Six mon{ﬁ%n with the use of Response Qith disabilities might be identi ed.
Additionally, campaigns should be cre

before the study, an Internationapterv‘:“ntlon (Rtl). e authors noted

Baccalaureate program coordinatg¥€rall challenges of Ril that relateg 14 rajse awareness in the public
and a gifted/talented teacher at a lodg(@) a systemic view of change, (b) gt twice-exceptional students.
high school were asked to nominafgclusionary rather than an exclusion .
potential participants based on th@"Y philosophy, (c) coIIaboratlo_n acroggm, J., & Ko,. Y. (2007). If gifted/
following criteria: (a) the student waBudget and resource allocations, (d) learning disabled students have
identi ed as gifted and talented, (bgadership, and (e) professional devel wisdom, they have all things!

the student was identi ed as havingPment. At the school and classroom Roeper Review, 289-258.

a learning disability and had receivé@Vels, the e ective implementations study sought to address the role of
special education services, and (c) #feRtl requires (a) instructional-difyisdom in the development of twice-
student was at the age where pdstentiation, (b) collaboration, (Clexceptional students in their gifted
secondary goals would be consider@$earch-based instructional practigg®grams. e authors looked at three

e participant chosen was a male(d) decision points for more intensiviistorical gures, with all three identi
Caucasian high school junior. He waggrvices, and (e) appropriate assesfas gifted and one identi ed with a
identi ed as having a learning disabfnent instruments. Finally, for twicelearning disability. ey hypothesized
ity at the age of 6; he was also fougkceptional students, these challenglest over time, those without a learn
to have an IQ of 135. Interviews withwere discussed: ing disability would have a higher 1Q
the mother and the G/T teacher weres focus on disabilities rather thamnd demonstrate more creativity. Niels
obtained for triangulation purposes. A abilities; Bohr (classi ed as having a learning dis
semi-structured interview technigues Rtl may not include academiability), who was a Noble Prize winner
was used. Interview data were analyzed acceleration; in Physics, was described as having a
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lower IQ than J. Robert Oppenheimedata in making decisions. A toolkimenting Rtl with twice-exceptional
the “father of the atomic bomb,” andor identifying twice exceptional-stichildren.

Enrico Fermi, another Noble Prizelents should include description and.

winner in Physics. Additionally, Bohitems in four categories: prereferrgl'nn’ A. N".& Nelson, ‘] M. (20.09)'
was found to be less creative than thad screening, preliminary interven I;riser_wce Leachers_ p_ercfeptlons of
other two scientists. However, théon, evaluation procedures, and-edu edav_lforzc ascterlstlF(a:o .ADHea
authors believed that he demonstratedtional planning. fg? 296I tednesRoeper Review,
more wisdom, which may have helped _ e
him overcome his disability. Botfereles, D. A., Omdal, S., & Baldwingre js a concern of the misdiagnosis
Fermi and Oppenheimer were found L. (2009). Response to Intervem ADHD for gifted students based
to have succumbed to fallacies of think tion and twice-exceptional learyn shared behavioral characteristics.
ing: Fermi to the fallacy of omniscience €rs: A promising tGifted Child |n this study, the authors sought to
and Oppenheimer to the fallacy of Today, 3@), 40-51. replicate a previous study using pre
egocentricism. In this article, the use of a Response3g'vice teachers to determine the

: Intervention (Rtl) model with a prob Potential of misdiagnosing ADHD
Lovett, B. J. (2011). On the d'agnosfe]m-solving/consu|tation aon v 6d giftedness. Participants included
students: Reply to Assouline gliscussed as an appropriate and-pré%? prleserwce ﬁaiger/i (96 f?tmal;%,
al. (2010)Gifted Child Quarterly,iSing t for twice-exceptional students® male), ages 17-46. A vignette o
55, 149—151. Utilizing an adapted model from theé® Student demonstrating gifted-ten

_ Colorado Department of Educatiordencies and ADHD symptoms was
e author o ers three explanations the authors listed six core principl&resented to the teachers. One ver

for gifted students who fail to achiev . sion of the vignette asked whether the
Gf

¢ ior level i a Rtl model: behavi d be attributed to bei

g a 'superlor' ev<ta_ |r1['one or more aca || students can learn. it adworé:?ul teda rlh ute XDSBQ
)e(mlciiarr]eas. m?](;vilon, prasm er?tmlrr;gzr' Early intervention is imperativegl fh ?? rna: enked(;rrfllqvmg hts on '

experiences, a easure e1 error i, identifying twice-exceptionaleo er form asked for thoughts o

He questioned Assouline et al.’s-crite the underlying reasons for the behav
\ ; e : students. : . .

ria used for identifying a student with : . : ior problems without prompting the

a writing disability without ruling out 3. Comprehensive tiered interver) articipant on the possibility of the

other eSpIanationys for the discrgpancy tions are crucial for twice-exce tuden[i being gifteg e rese);rchers

between writing performance and4 El)onal _studentsa . d beh found that when given the prompt,

intelligence. --ngoing academic an Aeachers were more likely to consider

. . loral performance data needs t&ftedness as a reason for the behaviors.
Morrison, W. F., & Rizza, M. G. be collected. When the prompt was not given, 20%

(2007). Creating a toolkit for 5.Collaboration among familiesOf the preservice teachers still listed
identifying twice-exceptionalstu  educators, and community MeMYiftedness as a potential explanation.
dentsJournal for the Education of bers is foundational. e use of a prompt in increasing the

the Gifted, 357-76. 6.Twice-exceptional childrenjyelingod of seeing giftedness as a rea

e purpose of this article was to ~ @ré more at risk for failure andon for certain behavioral displays may
review the literature on twice-excep Underachievement without famye|, jimit the risk of misdiagnoses of
tional students, to design an iden ily engagement. ADHD in gifted students.

ti cation plan for school districts, _ .
and to describe three schools wH Ve-step Rtl/problem-solving/con Rinn, A.N., & Reynolds, M. J. (2012).

implemented the toolkit. ey rec Sultation process was described using a Overexcitabilities and ADHD
ommended that schools (a) providease study of a kindergarten boy who in the gifted: An examination.
professional development for genelds identi ed as twice-exceptional: Roeper Review, 38-45.

special, and gifted education teachépdial consultation, initial problem-Gifted students sometimes display
about the characteristics of twicgolving team meeting, interventiogharacteristics that are similar to
exceptional students; (b) include giftéthplementation and progress monitathe behavioral characteristics of stu
educators on teams that refer studeiitg), follow-up consultation, and-foldents who have been diagnosed with
for special education services; (c) lo-up problem-solving team meetingDHD, which can lead to misdi
exible in reviewing subtest scores om combinatory approach to inter agnoses for the gifted students. e
tests to identify discrepancies; anention was found to be a promisinghared characteristics between ADHD
(d) use gqualitative and quantitativeé and should be considered in impleand overexcitabilities are explored in

of learning disabilities in gifte
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this article. e 116 participants (73 ties. Participants included 33 graduate learning-disabled students to soar!
males, 43 females) from an acceleragtddents (27 females, 9 males) and 59 Roeper Review, 38—40.

summer camp for the intellectuallyndergraduate students (47 females,.llge Wings Mentor Program in
gifted were studied. Students rangéailes). ey responded to a survey tha}{/laryland's Montgomery County

in age from 12 to 16 and had jusasked them to categorize characteris%lic Schools is founded on four
completed grades 7-10. Demograph@d behaviors of students in cIassrooBESiC principles: (a) focus on strengths
information, overexcitability chara@s having an emotional/behavior d ) build in success, (c) enhance self-
teristics, and symptoms of ADHDorder (EBD), being gifted, being bothl o anq d) pla,nt a2 seed. It was
were collected. While actual misd? being neither. Both groups viewed . iiched 1o provide additional
agnoses were not determined, potéfted students more IOOSitiVer_—Su]%upport to gifted learning-disabled

tial relationships between symptonf®ssful and liked by peers and adultg; o s \who were not succeeding

of ADHD and overexcitability did Conversely, those with an EBD werg " "\ 00 i grades K-12. A

emerge with the following forms ofi€Wed more negatively—disruptive, . 0 % aiched to a student and

overexcitability: sensual, psychonf!d dangerous. e authors nOtedtt&?y meet during the school day for an

tor, and imaginational. teachers’ stereotypes of students Witti\ 1, \yeek for 8 weeks to explore

an EBD may limit the identi cation of .
Rizza, M. G., & Morrison, W. F. gifted abilities. Preservice teachers WS(re(_I)e(;:ted mter(_ests. € Inentorsb arﬁ
(2003). Uncovering stereotypealso less inclined to accurately-id rllrﬁ ?S parttime employees by the
and identifying characteristics dfify twice-exceptional students. e school, attend training sessions on the

gifted students and students witAuthors concluded that students Witﬁgggzttir;trﬁi Oafn%lftzcitlr]ee?r\r/]\/li?r?-t?]les
emotional/behavioral disabilitiesth EBD may not receive intervention%l ! P

) - classroom teacher. e culminating
75— that develop their talents. ) ;
Roeper Review, v P project at the end of the semester is a

is article focused on teachers’ abilShevitz, B., Wein eld, R., Jeweler, Slassroom presentation by the student.
ity to identify gifted students who & Barnes-Robinson, L. (2003)e experience allows the “at-risk” stu
had emotional and behavior disabili Mentoring empowers gifted/dents to be actively engaged in their

TAGT is proud to power #gtchat, a weekly gifted/tal ented-oriented discussion on Twitter
every Friday at 6 p.m. Central. The hourlong conver sation can be lively, sometimes

garnering over athousand tweets. Follow moderator Lisa Conrad ( @gtchatmod ) to connect
with others worldwide on a new topic each week. Stay tuned for special #gtchat events

during the 2012 TAGT Annual Conference: Building Connections!

To learn more, visit txqifted.org/gtchat

#gtchaty

powered by TAGT




own learning and realize their creativgperactive during his early childhoodith the twice-exceptional students
and intellectual potential. After being diagnosed as gifted througbvealed more negative than positive
his youth, he developed a reputatidactors. e students reported more
Turk, T. N;’ &_Camee'L D. A (2003). \yith teachers as someone who couldgative behaviors, lack of organiza
Whats right with Doug: e aca ¢ 101 talking nor could listen weltion skills, hypersensitivity, low moti
de_zmlc trlumph_ofag|ft§d StUdenHe felt bored often, which resulted ivation, and lack of accommodations
with ADHD. Gifted Child Today,jrqisjity. In junior high, the focusfor their disabilities from the teach
26(2), 40-46. was often on his giftedness, whiadrs. Two of the ve students had been
is article was a follow-up to the lulled others into giving him morepermanently removed from the gifted
Turk and Campbell (2002) article thatndependence and potentially a falpeogram and demonstrated a common
documented the struggles of a duaénse of security as he relied less-onigsitie of struggling to keep up with
exceptional male student. In this piecgde help. His social skills were supgork in both their regular class and
the authors extend the narrative andially developed but yet he continueghe gifted program.
focus on the successes that Doug expelemonstrate precocious behaviors _
rienced and his academic triumphthiat often resulted in punishment ifVein eld, R., Barnes-Robinson, L.,
e freedom and independence ofresponse to what he thought was a Jeweler, S., & Shevitz, B. (2002).
Doug’s freshman year proved to kaesire to learn. In high school, Doug Academic programs for_ gifted
too di cult for him. At the begin felt that academic rigor was nonexis and talented/learning disabled
ning of his second year of college, tent and found the attention he desper Students.Roeper Review, 24,
made the decision to move o campuately craved in friends and drugs rather 226—333.
and to start medication. At the samehan school. His struggle through coh the Montgomery County Public
time, he began a regimen of physidage and his experiences and feeligghools in Maryland, educators have
and mental exercises. Adding delibare explored. is narrative presents geveloped a dynamic comprehensive
ate structure to his daily routines suahique longitudinal view of the inneiprogram for the gifted learning-dis
as making his bed and organizing hisoughts of a dual-exceptional studegbled student population in grades
schedule with his Palm Pilot helpednd the observations and perceptiops12. ose identi ed with severe
keep him organized. He manageaf his teacher. learning disabilities are placed in self-

to maintain a job and felt support in tained classrooms while those with

attending a support group for thoséanTassel-Baska, J, Feng, A. X., S milder disabilities receive gifted ser
ith ADHD. With th f medi son, J. D., Quek, C., & Chandler,", X . <
wi - Wi € use ol med K. (2009). Academic and a ective/iCeS in their general education classes.

cation, Doug was able to focus more = £ | F7 L S T “Students with severe learning disabili
on his studies and felt more able to P _ i ttedies Who demonstrate academic de
succeed in his courses. is portion 'ty: and twice-exceptional gifted

Lo e - learners: e role of gifted pro CItS that cannot be overcome through
of the narrative highlights the ability gram membership in enhancin&ccommf’dat'ons in the home school

of dual-exceptional students to -over <elf Journal of Advanced Acaddigceive appropriate gifted education at

come the challenges of having ADHD the gifted learning disabled Center. A
while focusing on the strengths of 1¢S: 20702=73% mengtorship progrgm is available with
their giftedness. e authors assessed the 4-year longjg_7o students participating each

Turk, T. N., & Campbell, D. A. tudinal e ects of a gifted educatiorsllear. A full-time program coordina

(2002). What's wrong with Doug:h <9 o' " students from diHekq, oyersees all of the instructional and
s ~..2'ent subgroups. Five distinct grou ogram opportunities. e authors
e academic struggles of a gifted, b, \vere in either grade 7 or gra% '

i scribed the best practices that have
iﬁ%?ttgv'f&@D:;ﬁtégorghﬁ.rg 8 were included: low-income Whitg)oo, 5ccesstul inpthis program in
y studentsr(= 13), low-income African-a, s of school climate, instructional

. Tc')day, 26h), 4861, _ American students$ 9)’ quy—lncome skills and strategies, and content area
is article was presented as a narrativstudents of other minoritias £ 2), instruction. Overall suggestions for
that followed a student from preschoaltudents with high nonverbal skills bLgducating gifted students with learn
to college. e focus for this male stulow verbal skillsa(= 9), and twice-
dent was to highlight the weaknessegceptional students £ 5). Using
and some of the challenges he haderviews, parents, students, a ea of strength, (b) opportunities for
faced being a dual-exceptional studeafachers were asked to assess {hett%l‘i'nstruction 01" skills and strategies
who was both gifted and had ADHDdents’ academic, cognitive, and soctal

. . . Continued on page 42
Doug had been both precocious areimotional development. Interviews pad

ing disabilities include (a) gifted and
rﬁlented instruction in the student’s
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ADAPTIVE GIFTEDNESS

Continued from page 29 and adaptive status? Some recé@&exas at Arlington and was a teacher and school

Terry, A. W., Bohnenberger, J. E., Ren data and conclusiorersonality & administrator prior to coming to Mensa. Her
Zulli 3. S. Cramond. B.. & Sisk Individual Di erencesl, 566—570. interestin giftedness began with her own educa
D. (2008). Vision with action: doi:10.1016/j.paid.2011.05.007 tion, and then devehloped through thg parentlr?g
D'e elop'né sensitivity to soc'et.al and teaching of gifted children. Lisa lives in

Vi I itivity I . . .
concerns in gifted voutiRoeper Lisa Van Gemeris the Gifted Youth Specialist’o‘rlmgton’ Lk W'th_her husband (who is much )
g y p for the Mensa Foundation. as well as a_pOFﬁJmarter than she is) and the youngest of their

Review 30, 61-67. Retrieved ' ) ; ;
‘ H ./'/ ot Id lar conference speaker and professional deifgee sons (who thinks he is smarter than them
rom http://www.informaworld. 5yment facilitator. She holds a Masters’ béth). She also enjoys borrowing other people’s
com/openurl?genre=article&idEducation in Teaching from the University ofhildren by hosting foreign exchange students.
doi:10.1080/02783190701836478
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Van Gemert, L. P. (2011a, February http://www.ted.com/talks/lang/en/sherry_turkle_alone_to gether.html

Gifted pare.ntingMensa Bulletin . Read a great book on parenting with the mind in mind:
16-21. Retrieved from http:/iwww. Siegel, D., & Bryson, T. (2011). The whole-brain child: 12 revolutionary

sengifted.org/archives/articles/gifte strategies to nurture your child’s developing mind. New York, NY:
parenting-an-interview-with-vidisha Delacorte Press.
patel
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Van Gemert, L. P. (2011b, May 11). Giv http://www.cobblestonepub.com/magazines.html

ing and the giftedGifted Guru Print a storvelling | lan:
Retrieved July 9, 2012, from http:/, r|n. a sfory’etiing lesson pian.
. http://bit.ly/storytellinglesson
www.giftedguru.com/?p=19 _ _
Zeidner, M., & Shani-Zinovich, I. (2011). * Getideas about family meals:
Do academically gifted and non http://poweroffamilymeals.com/Mealtimeldeas/Helpful_Reso urces.

gifted students di er on the Big-Five aspx

summer camp for twice-exceptional Susan K. Johnsen, Ph.Ds professor in
in academic areas that are a ectedstydents. Of the parental questiotie Department of Educational Psychology at
the student’s disability, (c) a di erenthaires collected, 10 students h&gylor University where she directs the Ph.D.
ated program including individualizetheen identi ed at school for theiprogram and programs related to gifted and tal
instructional adaptations and accogiftedness as well as their disabilf}jed education. Sheis the author of more than
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The New CogAT® (Cognitive Abilities Test"), Form 7

t Now available in English and

- ; ;
s on verbal, quantitative, and
non-verbal abilities

-
| Spanish for grades K-2
k2 X - f § tContinues to provide informat
s " ), r | . |
3 N
" % ' t Free online Ability Pro les
‘ ' with emphasis on individual

learning styles %
t CogABcreening For
also available

For information and/or samples con

Heather Queener, Ph.D.

heather.queener@hmhpub.com
Northeast Texas, Dallas and
Tarrant Counties

Dennis Murphy
dennis.murphy@hmhpub.com
Central and Southeast Texas

Lupina Vela

lupina.vela@hmhpub.com
South Texas, Southeast Texas, West
Texas, and El Paso County

Scott Dittner

scott.dittner@hmhpub.com
North Texas and Panhandle

dentify ALL your talented and
gifted students! Adapt instruction RIVERSIDE
tO a.” ablllty |€V€|S/SW|€S' ¥, HOUGHTON MIFFLIN HARCOURT

www.riversidepublishing.com
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Texas AssoC d Talented
TAGT Annual Conference ® November 28-30 e Dallas

Don’t miss one of the premier professional
learning events in gifted education, featuring:

el =

" | Dalton Sherman
| This 14 year old phenomenon has become a
YouTube and talk show sensation with his
Believe in Me motivational speech. Let his
message of personal development inspire you.

.| Dr. Patricia Gatto-Walden

Nationally recognized psychologist who has
worked for 30 years with gifted individuals.
Her challenging message will deepen your
ability to understand and serve G/T youth.

Conference Highlights:
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